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Abstract:

The aim of this paper is to investigate the effectiveness of a
suggested programme based on language skillsin developing EFL
majors’translation and languageskills. Furthermore, and believing that
teaching in general and translation in particular can no longer be
viewed as an egg-box profession, where a teacher is kept separate from
his fellow teachers, the study probes the effectiveness of team teaching
as a collaborative teaching approach in delivering the programme on
EFL majors’ translation and language skills. To realize these targets a
translation programme based on language skills was designed and
implemented via two different delivery approaches, namely
collaborative team teaching and lecturing. A pre / post design was used
with 90 first grader EFL majors, Faculty of Education, Al-Azhar
University, who participated in the one full semester training to
compare and assess the effectiveness of the programme and delivery
approaches on the dependent variables. Instruments developed for the
study included a reading comprehension test in English, vocabulary &
structure tests in Arabic and English, a composing skill test in Arabic, a
translation test and translation scoring rubrics. Results of the study
revealed not only significant differences in translation and language
skills between the three groups of the study but also a large effect size

((N?). The suggested programme was shown to have an enhancing
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effect on both promoting EFL majors’ translation skills and overall
language proficiency. Likewise, the collaborative team teaching used
was more effective than the traditional method. The findingssuggest
that systematic training in translation skills that call for contrastive
analysis between the two languages concerned is badly needed for EFL
majors and that delivery approaches for such programmes should call
for collaboration and interdisciplinary. The paper further discusses the
theoretical and pedagogical implications of the findings obtained.

Keywords: Collaborative teaching approaches, teaching translation,
translation skills, EFL majors, TAFL, TEFL. Reading Comprehension,
Translation test, contrastive analysis
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THE EFFECTIVENESS OF A SUGGESTED PROGRAMME
DELIVERED VIA COLLABOARTIVE TEAM TEACHING IN
DEVELOPING TRANSLATION SKILLS AMONG EFL LEARNERS

Introduction:

With that overwhelming tide of globalization extending to
seriously determine our present and future, no room is left for doubt
that sound translationis vital so that communities as well as
individuals might not find themselves left behind while the world is
racing forward.In a world like our present one, which is so often
described as a small village with no boundaries, no one can afford to
live in isolation. People survive in the long run because of
interdependence and communication. For people of different
languages, this means reliable translation. Translation, in this sense,
is the window through which we can have direct contact with other
remote civilizations and cultures.

Translation is a real — life communicative activity which is
essentially used everywhere nowadays and it is intrinsically and
extrinsically linked to a communicative purpose (Carreres, 2006).
People need translation everyday while following up both local and
international news. People need translation at home, while using the
audiovisual media for fun or for other serious interests. Translation
is also needed at work, in offices, banks, organizations, shops,
airports as well as in conferences and speeches.Steiner (1992: xii)
succinctly signals this idea out stating that “translation is formally and
pragmatically implicit in every act of communication in the emission
and reception of each and every mode of meaning, be it in the widest
semiotic sense or in more specifically verbal exchange.” Translation’s
main aim is to serve as a cross-cultural bilingual communication
vehicle among peoples. With this in mind, the translator plays an
important role as a bilingual or multi-lingual cross-cultural
transmitter of culture and truths by attempting to translate concepts
and speech in a variety of texts as faithfully and accurately as
possible (Gerding-Salas, 2000).
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Apart from being a world-wide profession, translation is also
at the heart of language learningand a legitimate pedagogical tool
(Newmark, 1981; Lefavere, 1992; Richards and Rodgers, 1986; Ellis,
1992; Ur, 1996, Harmer, 1991; Atkinson, 1993). A translation class is
basically an all-round language class, an exercise in all types of
language skills of comprehension and production, in critical
appreciation, in linguistics, in stylistic and cultural analysis (see
Newmark, 1981; Denby, 1987; Brumfit, 1984; Silva, 1993; Stern,
1992). The learner is maximally exposed to a situation where these
faculties are sharpened beyond the confines of any one language
within the domain of comparative and contrastive work (see
Newmark, 1981; Gass &Selinker, 2001; Ortega, 2009). According to
Duff (1989: 7) if probably designed, translation activities can be
employed to enhance the four skills and develop three qualities
essential to all language learning: accuracy, clarity and flexibility.
Newmark (1981:112) adds a more comprehensive benefit for
translation which is promoting learners’ meta-linguistic awareness
stating: “... the translator is continuously made aware of the functional
and structural nature of language which appears to him in the common
dynamic-functional simile of a game of chess and the static-structural
simile of a crossword puzzle”.

Translation has always been a core subject in the
undergraduate programmes of study in departments of English in
Faculties of Educationin Egypt, yet what is actually offered is quite
arbitrary and depends largely on personal intuition of the tutor.
Translation courses at this level are supposed to build and enhance
EFL majors’ translation competence in both concerned languages;
the source and target language. Translation competence is a complex
concept that entails knowledge (know-what), skills (know-how) and
ability to reflect (know why) (see PACTE, 2000, 2002, 2005). The
know-what and-how of translation entailpromoting learners’
linguistic knowledge of both the source language (SL) and the target
languages (TL). The translator should have a perfect knowledge of
the language from which he is translating and an equally excellent
knowledge of the language into which he is translating. Basically,
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there is more than having a deep and thorough linguistic knowledge
in both foreign and native languages to train a good translator.
Delisle (1980) depicts this point stating that linguistic competence is a
necessary condition, but not yet sufficient for the professional
practice of translation.The deep and heightened awareness of the
culture of the target language is, indeed, a further essential condition
for training a good translator.

In reality, teaching translation at faculties of education in
Egypt unfold three main problems, namely, poorly designed
translation courses with no well-graded skill building goals (see Gabr,
2000, 2001, Massoud, 1988, 1995; Abdel-Rahman, 1996; Abdel-
Sadek, 1990, Abdellah, 2004; 2007, 2010), improper training
methodologywhich cannot serve as reliable or sound bases for
translation teaching(see Al-Maghraeby, 1995; Nodstoga, 1988; Attia,
1975, Abdellah, 2004, 2010) and impressionistic as well as subjective
assessment techniques (see Abdel-Rehim, 1998; Abdellah, 2004;
Gabr, 2000; Kamel, 1990; El-Sheikh, 1990;El-Banna, 1993).

Translation courses and textbooks are indeed poorly designed
with neither clear workable scope and sequence for the subject over
the four years of study, nor clear benchmarks or overall objectives
for the training. Such courses are generally not well-constructed nor
based on linguistic or learning theories. Texts are randomly selected
with no underlining plan for teaching aims and with no reference to
students’ needs. Such texts toss at students questions beginning with
“translate the following text into English/Arabic”, yet the texts
areoften made up or chosen specifically for their ‘language traps’. To
merely hand out text to students once a week with the instruction:
‘Translate!’is, in principal, a pointless teaching practice.In fact, that
is a testing approach which serves little pedagogical purpose, if any.
In such courses, the focus is mainly given to the product rather than
the process and therefore the scoring is essentially impressionistic
and does not follow any systematic scoring system or rubrics (for
more on this see Gabr, 2000, 2001, Massoud, 1988, 1995; Abdel-
Rahman, 1996; Abdul-Sadek, 1990, Abdellah, 2004, 2010).
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Actualclassroom practices in translationare notin fact any
better. Translation classes, as a matter of fact, in most cases rarely
include any type of analysis or help (at any level, be it, stylistic,
pragmatic, semantic, or evensyntactic) provided on a systematic basis
as far as translation problems and ability are concerned (Abdel-
Rehim, 1998). No systematic delivery approach is utilizedand if any it
can be best described as a sink or swim approach which is mainly
more teacher-centered and text-centered rather than process-
centered or student-centered (Abdellah, 2004). The teacher is the
center of gravity in translation classes, who represents everything
and does everything: he is the source, reference and dispenser of all
knowledge. The interaction in the classroom is believed to be based
on the tell — me —what this means. The students, on the other hand
grapple with a trial and error task, trying to guess what the teacher
has in mind.In the end, all they have to dois rather copy the model
text translation proposed by the instructor.In short, the main focus in
teaching translation in Egypt is given to vocabulary building and
expanding where decontextualized word lists are extracted to be
learnt by heart with little reference to the contextual usage of such
vocabulary. Such a practice, in itself, creates a rigid and stereotype
image of linguistic units particularly when it comes to equivalence.
Highlighting how such a pedagogical practice Kkills students’
creativity, Kamel (1990: 56) underscored that “... the student’s
creativity is contained within the boundaries of the teacher’s concept of
correctness which is presented to the students in the form of model
translation that s/he may admire with little or no affinity.” What adds
insult to injury is the fact that students are usually obliged to
duplicate such a model in the final exams where some final exams are
in most cases, come in the form of seen texts.

The current study came as a reaction to some of the
translation problems EFL majors encounter at faculty of education,
Al-Azhar University. The study emanates with two assumptions in
mind. Firstly, believing that translation is a science in the sense that it
necessitates knowledge of the structure and make-up of the two
languages concerned, we should help students make the appropriate
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connections between the language system they do know and have
already mastered (L.1) and the language system they are trying to
master (L2). Cook (1992: 584) succinctly depicts this assumption
stating that “... the L1 is present in the learners’ minds, whether the
teacher wants it to be there or not. The L2 knowledge that is being
created in them is connected in all sorts of ways with their L1
knowledge”. With this in mind, the study proposes a programme
based on contrastive analysis between the L1 and L2 to tackle the
problems students encounter, namely, grammatical and lexical
problems and how to relate them to their L1 (Arabic).Secondly, and
closely related, the study proposes a collaborative teaching approach
to the delivery of the programmewhere two instructors, one with a
PhD in Teaching Arabic as a Foreign Language (henceforth TAFL)
and the other with a PhD in Teaching English as a Foreign Language
(henceforth TEFL), share the responsibility for planning, teaching
and assessing the work of all students participating in the current
study. This is based on the belief that teaching in general and
teaching translation in particular can and should be a fundamentally
collegial profession or a profession of collaboration that overcomes
professional isolation. Such an approach assumes that teaching can
no longer be viewed as an “egg-box profession” (Freeman, 1998)
where a teacher is kept separate from his/her fellow teacher. Such an
approach encourages the culture of collaboration and ends up
benefiting all the parties concerned in the learning teaching process,
namely, the learners, individual teachers concerned and institutes.

Team teaching is one of the different models of collaborative
teaching which entails a group of two or more teachers working
together to plan, deliver and evaluate the learning activities for the
same group of learners (Richards & Farrell, 2005; Friend & Cook,
2007; Friend, 2008). Literature indicated that successful team
teaching has a considerable potential to enhance the quality of the
teaching learning processes (Davison, 2006; Burns & Richards, 2009;
Johnston, 2009) at different levels. Team teaching, on the teachers’
level, can take teachers’ on-going professional development steps
further (Johnston et. al, 1991; Robinson & Schaible, 1995; Freeman
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& Johnson, 1998; Eisen, 2000; Bailey, et al., 2001; Benoit & Haugh,
2001; Field & Nagai, 2003; Stewart & Lokon, 2003; Johnston, 2009;
Attia, 2011). Basically, in team-taught classes, teachers complement
one another, they learn new insights, propose innovative practices,
acquire new approaches and challenge deeply-rooted assumptions
from watching or observing one another working. In a nutshell, team
teachers report professional growth, personal support, enhanced
motivation as well as increased job satisfaction which all leads to
enhanced self-esteem (Hourcode & Bauwens, 2002; Bailey, 1992;
Bailey et al., 2001; Richards & Farrell, 2005). In a nutshell, team
teaching makesteachers more aware of different delivery methods
and techniques, promotes the culture of shared, mutual responsibility
and accountability as well as encourages creativity and reflective
practices among teachers. More importantly, team teaching deepens
collegiality and creates a community within the school, which, in
turn, enhances teachers’ motivation as well as job satisfaction (Attia,
2011)

Similarly, the literature on team teaching has confirmed the
positive impact of team teaching on students’ learning: it leads to
better students’ attitudes about themselves, their academic
improvement and social skills (Anderson & Speck, 1998). It allows
learners to acquire ‘fact’ and ‘act’ components of a foreign language
(Jordon & Walton, 1987) more effectively since aspects of language
learning are handled by teachers with special expertise. Furthermore,
and because of the lower teacher-students ratio, team teaching can
accommodate more immediate students’ needs and provide
opportunities for increased active participation and full engagement
in a variety of learning situations (Benoit & Haugh, 2002; Richards &
Farrell, 2005). In addition, team-taught students learn cooperation
and collaboration from teachers. Villa et al., (2004: xiii) states that
“all students benefit when their teachers share ideas, work
cooperatively and contribute to one another’s learning”.

With all these in mind and applying it to teaching translation,
collaborative team teaching seems to have considerable potential for
developing students’ translation competence. In principal, team
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teaching can improve students’ ability to comprehend the source text
by combining the expertise of the two instructors in classroom. Their
combined degrees of knowledge and expertise in the two concerned
languages are bound to lead to students’ better comprehension of the
source text and consequently to a more adequate translation to the
target language. This is not confined to comprehension but it also
applies to grammar, semantic and stylistic.

Unfortunately and given all these potentials team teaching
have as a collaborative teaching approach, there is no one single
study, to the best knowledge of the researcher, carried out to
empirically probe the impact of team teaching on developing
translation skills. The fact is since English and Arabic belong to two
different and distant language families, namely, West Germanic and
Semitic, their grammar and lexis are sharply different, and therefore,
several grammatical and lexical features of English create variable
problems when translation from English into Arabic. Experience
shows that one of the primary mistakes committed by the students of
translation is their presupposition that English grammar and lexiscan
translate into Arabic grammar and lexis in a straightforward
manner. Therefore, having two instructors sharing the responsibility
of planning together, simultaneously teaching and assessing can help
engage students in contrastive analysis activities between the source
language and the target languagethat help them to be more able to
relate the two concerned languages and thus pay attention to the
whats, hows, and whys of translation. In effect, the two instructors’
work comes in an integrated fashion: they complement one another
and therefore students learn to handle translation tasksmore
properly. This, in itself, helps attract students’ attention not only to
grammar differences but also and by greater reason to the lexical and
stylistic problems.

Indeed, the majority of translation problems for the students
are mostly lexical problems. Words are usually given the first
importance in translation to the point of over-exaggeration.
Moreover, most of the students’ mistakes lies in their superficial
word-for-word translations of the source language text, and
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ignorance of the target language equivalents. More seriously, they
understand translation as the translation of individual words only,
which is very much to the contrast of reality in translation practice.
With this in mind and as both teachers observe one another teaching,
they can contribute constructive comments, feedback and relate or
link the source to the target language and particularly when it comes
to the different underlying rules which differ from one culture to
another such as idioms, collocations and proverbs.

Furthermore, collaborative team teaching does provide an
ideal and healthy environment for translation training where
students are challenged to “grapple with ideas” and “rethink their
assumptions (Plank, 2011). To illustrate, collaborative team teaching
makes it impossible to stick with a teacher-centered classroom in
which the teacher is the solo-authority delivering knowledge to
students. The interaction of two teachers — both the intellectual
interaction involved in the design of the programme and the
pedagogical interaction in teaching the programme creates a dynamic
environment that reflects the way scholars make meaning of the
world; something badly needed in teaching translation. Basically,
team teaching encourages students (and teachers) to view the
translation from multiple perspectives. When both teachers represent
multiple perspectives on a course content, they move students away
from dualistic thinking towards higher (and deeper) stages of
cognitive and ethical development. Students who enter a course
wanting to see the teacher as the source of the “model” answers are
now confronted with two teachers who have different views and
sometimes completely different methodologies. While this may create
some anxiety for students, it also models for them how different
perspectives come together to construct meaning. This, in itself, helps
students develop critical thinking skills by synthesizing multiple
perspectives and relating the information to a larger conceptual
framework (Davies, 1991).

In addition, collaborative team teaching provides an
opportunity for students to witness the functionality of a
collaborative team. This is very relevant for translation students who
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are likely to be part of collaborative teams. The opportunity to
observe how well faculty members interact in a team situation may
provide students with a model for their own team endeavors and
open their eyes to acting more cooperatively with others . An
additional advantage is that students are exposed to a variety of
teaching styles and approaches which increase the potential for the
team to meet the various learning styles of students (Brandenburg,
1997; Goetz, 2000).

One further advantage of team teaching as a collaborative
teaching approach for teaching translation is that more work can be
achieved in less time and thus more opportunity for learner — teacher
interaction as well as for guided and free practice. Collaborativeteam
teaching thus facilitates individualized instruction because it creates
learning environment involving closer personal contact between
teacher and learner. Moreover, collaborative team teaching can help
break the monotony of being exposed to the same teaching style in a
solo-teaching environment. Taking turns between the TAFL and the
TEFL instructors. Closely related and as a by-product, collaborative
team teaching can help maintain students’ motivation since students
view the language, be it source or target, analytically contrasted and
such contrastive analysis adds to the students’ understanding not
only to the foreign language but to his/her own native language.
Thus, the opportunity for increased active participation is doubled in
variety of learning situations be it concerned with the L1 or L2 or
both. In a word, in translation team-taught classes students are given
the double opportunity to learn, relate, link and contrast the source
and target languages.

Given all these potentialscollaborative team teaching has and
that it is not without problems as well as no previous studies were
undertaken in teaching translation to the best knowledge of the
researcher, the researcher sought to take the initiative and propose a
programmebased on translation problems at both the grammatical
and lexical levelsas well as to probe its effectiveness in developing
translation and language skills among EFL majors at Faculty of
Education, Al-Azhar University.
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Statement of the problem

A large number of EFL majors in the Faculty of Education,
Al-Azhar University lack the basic translation skills needed for
producing appropriate and acceptable translations. This may partly
be due to the training courses they study which do not consider the
similarities and differences between L1 and L2, nor do they try to
build on the language systems those EFL majors have already
mastered. Another possible reason may lie in the teaching
methodology which does not provide students with systematic
training that should enable them to make full use of the mastered L1
and relating it to the L2.

Purpose of the Study

The overall aim of the current study was to help EFL majors
with their problems in translation. Thus operationally speaking, the
study sought to examine and compare the effectiveness of the
suggested programme, regardless of the delivery approach, in
developing translation and language skills among EFL majors.
Furthermore, the study considered exploring the effectiveness of the
team teaching as a collaborative teaching approach in developing
translation and language skills among EFL majors. This, the current
study was carried out with five purposes in mind:

1. to empower first year English majors’ with necessary
translation skills to translate from English into Arabic;

2. to assess the effectiveness of the suggested programme
in developing EFL majors’ translation skills;

3. to explore the potential of collaborative team teaching
between TAFL and TEFL instructors in teaching
translation by exploring the effectiveness of the
delivery of the suggested programme via team teaching
versus the traditional method on developing EFL
majors’ translation and language skills;
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4. to generate pedagogical suggestions to introduce and
improve the quality of wusing collaborative team
teaching as a collaborative teaching approach in EFL
settings;

5. to set a model for further research in this particular
untrodden research area in the Middle East.

Research Questions

The current study sought to answer the following questions:

1.

2.

What is the effectiveness of a suggested programme based on
language skills in the two concerned languages (Arabic
&English) regardless of the delivery approach used in
developing reading comprehension skills in English,
vocabulary and structure in English, vocabulary and structure
in Arabic, composing skills in Arabic and translation skills
from English into Arabic?

What is the effectiveness of teaching the suggested programme
via team teaching as a collaborative teaching approach in
developing reading comprehension skills in English,
vocabulary and structure in English, vocabulary and structure
in Arabic, composing skills in Arabic and translation skills
from English into Arabic?

To what extent does identifying language proficiency level
(vocabulary&structure, reading comprehensionskills,
composing skills) help predict translation skills level?

Hypotheses of the study

To answer the research questions posited above, the following null
hypotheses were established:

1.

There is no statistically significant difference at .05 level in
English reading comprehension between the mean scores of
the second experimental groupstudents (taught the suggested
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programme via lecturing) and those of the control group as
measured by the reading comprehension test.

There is no statistically significant difference at .05 level in
English vocabulary and structure between the mean scores of
the second experimental groupstudents (taught the suggested
programme via lecturing) and those of the control group as
measured by the vocabulary and structure test.

There is no statistically significant difference at .05 level in
Arabic vocabulary and structure between the mean scores of
the second experimental groupstudents (taught the suggested
programme via lecturing) and those of the control group as
measured by the vocabulary and structure test.

There is no statistically significant difference at .05 level in
Arabic composing skills between the mean scores of the
second experimental groupstudents (taught the suggested
programme via lecturing) and those of the control group as
measured by the composing test.

There is no statistically significant difference at .05 level in
translation skills from English into Arabic between the mean
scores of the second experimental groupstudents (taught the
suggested programme via lecturing) and those of the control
group as measured by the translation test.

There is no statistically significant difference at .05 level
between the mean scores of the three study groups (first
experimental taught the suggested programme via
collaborative team teaching, second experimental taught the
suggested programme via lecturing and the control group) in
English reading comprehension as measured by the reading
comprehension test.

There is no statistically significant difference at .05 level
between the mean scores of the three study groups (first
experimental taught the suggested programme via team
teaching, second experimental taught the suggested
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10.

11.

12.

13.

programme via lecturing and the control group) in English
vocabulary and structure as measured by the vocabulary and
structure test.

There is no statistically significant difference at .05 level
between the mean scores of the three study groups (first
experimental taught the suggested programme via team
teaching, second experimental taught the suggested
programme via lecturing and the control group) in Arabic
vocabulary and structure as measured by the vocabulary and
structure test.

There is no statistically significant difference at .05 level
between the mean scores of the three study groups (first
experimental taught the suggested programme via team
teaching, second experimental taught the suggested
programme via lecturing and the control group) in Arabic
composing skills as measured by the composing skills test.

There is no statistically significant difference at .05 level
between the mean scores of the three study groups (first
experimental taught the suggested programme via team
teaching, second experimental taught the suggested
programme via lecturing and the control group) in translation
from English into Arabic as measured by the translation test.

There is no statistically significant predictive correlation
between the level of students in reading comprehension skills
and translation from English into Arabic.

There is no statistically significant predictive correlation
between the level of students in English vocabulary &
structure and translation from English into Arabic

There is no statistically significant predictive correlation
between the level of students in Arabic vocabulary &
structure and translation from English into Arabic
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14. There is no statistically significant predictive correlation
between the level of students in composing skills and
translation from English into Arabic

Method

Research design

The design of this study is primarily quantitative which is a
means for testing objective theories by examining the relationship
among variables. The study used a pre-post design with three groups,
namely, experimental group 1 (taught the proposed
programmedelivered via the collaborative team teaching approach),
experimental group 2 (taught the suggested programmevia lecturing)
and a control group (received the prescribed text via lecturing) to
assess and compare the effectiveness of the suggested programme and
the delivery technique on EFL majors’ translation and language
skills. The dependent variable was treatment which had three levels,
namely, the suggested programme plus the delivery approach, the
suggested programme only and the prescribed text delivered via
lecturing, whereas the independent variables werereading
comprehension skills in English, vocabulary and structure in both
languages, composing skills in Arabic translation skills from English
into Arabic.

Participants

A total of 90students of the first EFL majors at the faculty of
Education, Al-Azhar University participated in the study. First year
was chosen as it is the best stage for developing communicative
translation skills in students as they need to build and enhance their
translation skills. Furthermore, they have enough opportunity ahead
of them to make full use of what they have learned and trained on.

Instruments

The study comprisedsix main instruments, namely,
atranslation test, areading comprehension test (English), avocabulary
&structure test (English), translation scoring rubrics, vocabulary &
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structure test (Arabic), composing skills test (Arabic). Detailed
description of the instruments used in the current study are given in
the following subsections below.

1. Translation Test

The Translation test (appendix 1) was developed to measure the
students’ performance in translation from English into Arabic before
and after the treatment. The test comprised two main sections,
namely, sentence translation and passage translation. The sentence
translation section was devoted to assess how the students would deal
with some translation difficulties which students might encounter,
namely, grammatical, lexical, cultural, idiomatic and technical
difficulties. There were S sentences devoted to each of these
difficulties totaling 25 sentences with overall score 75 marks; three
marks for each sentence according to the scoring rubric (3, 2.5, 2, 1.5,
and 1/0) developed for the sentence scoring in this study.

To assess the participants’ ability to translate beyond the sentence
level, the researcher selected two texts for the passage translation
section. Operationally, the passage translation section tries to assess
the participants’ ability to:
1- transfer the intended meaning to the target language clearly
(Semantic);
2- use well-built sentence structure in the target language
(Syntactic);
3- select accurate and appropriate vocabulary (Appropriacy);
4- reformulate ideas accurately; (Ideas transfer);
5- deviate not from the ideas in the source text (Accuracy); and

6- use cohesive devices and establish intrasentential ties
(Cohesion).

The overall score allocated for this section was 60 marks, 30 marks
for each passage. This was done according to the rubric developed for
the passage scoring for the purpose of the study. The rubric was
based on 5-point scale (5, 4, 3, 2, 1/0).

Table 1: Sample of the Passage Translation Scoring Rubric Scheme
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Criteria 5 4 3 2 1/0
Transfer Represent Representation Representation Overall Too little
ring ation of of the overall of the overall meaning  written to
Meaning the overall meaning in meaning in is be
to the meaning good Arabic, Arabic is misunder evaluated
Target in good but with a few  understood stood & or the
Languag Arabic mistakes in the  with difficulty. misinter  passage is
e formulation of preted left
ideas untransla
ted
Syntax Well-built  Well-built Sentence Structur  Too little
sentence sentence structure in ein written to
structure structure in the the target Arabicis be
in the target language disfigure evaluated
target language, deviates from d or the
language minor mistakes most regular passage is
in the verb rules; major left
agreement or mistakes in the untransla
case marking verb ted
with verbs like  agreement or
‘U or case marking
particles like with verbs like
‘O"- ‘Ols’ or
particles like
‘O"-
Test Validity

Content validity refers to how well a test measures what it
purports to test. Copies of the test in its initial form weregiven to a
jury of four ELT experts to get their feedback as for:

- the readability and suitability of the translation sentences
and passages;

- the accuracy, suitability and comprehensibility of the
scoring rubric; and

The jury members were asked to give their suggestions regarding any
amendments they might feel pertinent. The four members of the jury
gave positive feedback regarding the division of the test into sentence
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and passage translation and asked for some changes. The researchers
modified the test in the light of the feedback received and the overall
number of the test items in its final version was 25 sentences
translation and 2 passages. It might be worth mentioning here that
two of the jury members asked to change the translation scoring
rubric to exclude the zero score so as to avoid the impact of the zero
on the variance of students’ scores in the data analysis.

Test Reliability

The reliability of the translation test was calculated by Holsti’s
coefficient reliability. The tests of five students were marked and
scored by two coders to calculate the extent to which the two coders,
each coding the same content, come to the same coding decisions. The
coefficient reliability was 0.79which indicates that the test was of
acceptable reliability making it ready for administration in the final
experimentation.

2. Translation Scoring Rubrics (English)

A rubric according to Stevens and Levi (2004: 3) is, at its most
basic, a scoring tool that lays out the specific expectations for an
assignment. Rubrics provide detailed descriptions for what constitute
acceptable and unacceptable levels of performance. In essence, a
rubric provides a means to score student performance vis-a-vis the
learning and development objective and provides rich feedback on
the level and characteristics of students’ present learning relative to
that objective. With this in mind, two rubrics in English were
designed, namely, one for sentence translation scoring and the other
for passage translation scoring (see appendix 2). The sentence
translation scoring rubric was based on a 5-point scale (3, 2.5, 2, 1.5,
1/0) and the passage translation (see above) was built around 5 main
generic concepts, namely, accuracy, appropriacy, meaning transfer,
syntax and coherence.
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3. Reading Comprehension Test

The reading comprehension test(see appendix 3) was designed
to measure students’ performance in reading before and after the
treatment in English. More specifically, it attempted to measure the
EFL majors’ ability to:

1- read for gist and main ideas;
2- read for details;

3- identify the meaning of new words and expressions using
one or more of the structural analysis clues;

4- identify the meaning of new words and expressions using
one or more of the contextual analysis devices;

5- identify the style of the writer;

6- Identify cultural references in the choice of words in the
texts; and

7- draw conclusions

Thetestcomprised three reading passages followed by open-ended
questions and multiple-choice questionswith four distractors each.
The testwas used as a pre and post tests to measure students’
performance in reading. The overall number of questions in the test
was 26 questions with one mark allocated to each question totaling 26
marks. The questions were distributed at the three levels of
comprehension, namely, literal, interpretive and evaluative.

Reading Comprehension Test Validity

Again, the same procedure with the translation test was
followed with the reading comprehension test to verify its validity.
Copies of the test in its initial form were given to the same four
experts in ELT to get their feedback and opinion as for the following:

- how well the test measures what it purports to test;
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- the readability and suitability of the reading passages used
for the test;

- the sufficiency and accuracy of number of items to
measure the skills concerned;

The jury members were asked to give their suggestions regarding any
amendments they might feel pertinent. The feedback given by the
four experts were incorporated into the final version of the reading
comprehension test which comprised 26 items in its final form.

Reading Comprehension Test Reliability

The reliability of the reading comprehension test was
calculated using half-split method. The test was piloted with a sample
of 30 of the EFL majors. The correlation between the two halves of
the test was 0.79 which is reasonableat 0.05 level. Using Spearman
coefficient, the correlation coefficient came up t00.88 which indicates
that the reading comprehension test is of a high reliability making it
ready for final experimentation administration.

4. Vocabulary & Structure Test (English)

The vocabulary and structure test (see appendix 4) was
designed as a measure of students’ language performance before and
after the treatment in language use. The test comprised three parts
totaling26 questions with overall score 52. A detailed description of
the test is given below.

Part One: Multiple Choice Cloze Test (10 questions)

In this part, two paragraphs with blanks are provided. The students
are expected to fill in the blanks with the best choices.

Part Two: Word Formation (6 questions)

In this part, a paragraph with blanks is provided and the students
are expected to fill in the blanks with the correct form of the word
given in parentheses.
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Part Four: Open Cloze Test (10 questions)

In this part, two paragraphs with blanks are provided. The students
are expected to fill in the blanks with the most appropriate word. The
student is allowed to use ONE word only.

Vocabulary and Structure Test Validity

Copies of the test in its initial form were given to the same
four experts in ELT to get their feedback and opinion as for the
following:

- how well the test measures what it purports to test;

- the readability and suitability of the questions and formats
used for the test; and

- the sufficiency and accuracy of number of items to
measure the skills concerned.

The jury members were asked to give their suggestions regarding any
amendments they might feel pertinent. The feedback given by the
four experts were incorporated into the final version of the
vocabulary and structure test which comprised 26 items in its final
form.

Vocabulary and Structure Test Reliability

The reliability of the vocabulary and structure test was
calculated using half-split method. The test was piloted with a sample
of 30 of the EFL majors. The correlation between the two halves of
the test was 0.83and using Spearman coefficient, the correlation
coefficient came up to 0.91 which indicates that the test is of a high
reliability making it ready for final experimentation administration.

5. Vocabulary and structure test (Arabic)

The vocabulary & structure test (Arabic) measures a number
of language skills in Arabic among which are:

- identifying word meaning, synonyms and antonyms ;
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using active and passive;

forming abstract noun;

forming present and past participles

using Arabic proverbs

The test comprised 26 items in multiple-choice question, completion
and matching formats with overall score 84 mark (see appendix 5).

Validity of the Vocabulary and structure test (Arabic)

Copies of the test in its initial form weresubmitted to two
assistant professors of TAFL to get their feedback on the following:

- the validity of the test;

- the readability and suitability of the items allocated to
measure intended skills;

- the suitability of instruction language.

The jury members were asked to give their suggestions regarding any
amendments they might feel pertinent. The two assistant professors’
feedback were incorporated into the final form of the test.

Test reliability

The reliability of the vocabulary and structure test (Arabic
version) was calculated using half-split method. The test was piloted
to a sample of 30 of the EFL majors. The correlation between the two
halves of the test was 0.76 which is significant at 0.01 level. Using
Spearman coefficient, the correlation coefficient was 0.87 which
indicates that the test is of a high reliability making it ready for final
experimentation administration.
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6. Composing Skills Test (Arabic)

The test assesses EFL majors’ ability to compose in Arabic at
three main writing processes, namely, planning, writing and editing
(see appendix 6). The test comprised 3 questions; the first of which
was mainly concerned with the writing and revision process, whereas
the second focused on some editing skills such as the use of
punctuation and finally the third question targeted the assessment of
the integrated skills of writing via composing an integrated topic.

It might be worth mentioning here that the researchers developed a
scoring rubric of five points scale (see sample Table below).

Table: Sample for the Scoring Rubric in Arabic

O .
" @LJ\ (6 g CII 6 grl @L’d\ (S g Jo¥t sgrudt
o 5ylgl!
1 2 3 4 5
g P sue S BT aus (el sug RS sug

\;3‘ ) . il doepen @’w};&% ﬂjz\?w dewling dovonw )\géi.b_.@.
{CEI NP
. Llis by sy lilae el Y gan gl pgosall LAl

gl ggosell :
o, SV oo sligedie iy WSy S
C ad S g 325N PRI PR WA K-

- 469 -



22014 Aid oyl (1 GIGY gjad) 158) asad) a3 Aaala (dusill A< Aaa

Test validity

The test was submitted to two assistant professors of TAFL to
verify its validity. They were asked to give their opinions as for:

- thevalidity of the test; does it measure what it
purports?;

- the readability and suitability of the items allocated to
measure the intended skills;

- the suitability of instruction language; and
- The suitability of the scoring rubric and its descriptors

The jury members were asked to give their suggestions regarding any
amendments they might feel pertinent. The two assistant professors’
feedback was incorporated into the final form of the test.

Test reliability

The reliability of the translation test was calculated by Holsti’s
coefficient reliability (1969). The tests of five students were marked
and scored by two coders to calculate the extent to which the two
coders, each coding the same content, come to the same coding
decisions. The coefficient reliability was 0.87 which indicates that the
test of acceptable reliability making it ready for administration in the
final experimentation.

The translation programme

The programme was largely based on the assumption that if
the L1 is dominant in the mind of EFL majors, then forcing our
students to go against their natural tendency to use it is not only
unreasonable, but also impossible. With this in mind, the programme
tried to channel the EFL majors’ tendency to make connections and
to build knowledge of the L2 on the basis of L1. The design of the
programme was mainly based on a practical approach to translation
and considered the whole subject in terms of problems and solutions.
In this sense, translation is perceived as a subject that poses problems
of different types, yet the programme concentrated on the
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grammatical and lexical problems arising from the differences
between L1 and L2.

The programme aimed at:

1-

Helping students to overcome the grammatical difficulties
arising from the differences between the source language
and the target language;

Helping students to overcome the lexical difficulties
(polysemy, synonyms, antonyms, idioms, collocations,
proverbs);

Helping students to understand the linguistic difficulties
from a contrastive analysis perspective to reveal the
similarities and differences between the two concerned
languages;

Enhancing students’ knowledge and use of vocabulary at
different levels (i.e., single-word level and multi-word
level)

Developing students’ reading comprehension skills;

Developing students overall linguistic and translation
competencies that should enable them to convey the
meaning of a text from the source language to the target
language.

In a nutshell, the suggested programme is basically oriented
towards knowledge and use of grammar and vocabulary. It emanates
from the fact that proper word choice and adequate structure in the
two languages concerned are at the heart of any act of translation.
Therefore, the programme was built around grammatical and lexical
difficulties students might encounter due to the sharp contrast
between the two concerned languages. Among the grammatical
problems, the programme included were the translation of verb to
be/have/do, present participle and gerund, absence of English tense
system from the Arabic language, word order, nominal and verbal
sentence, modals, passive and active style, and word classes. As for
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the lexical problems, the programme attended to themes such as
translation of collocations, idioms, proverbs, special and fixed
phrases and the translation of synonyms. Finally, the reading
comprehension component catered for issues such as reading for the
gist, text organization and identifying writer’s style and cultural
reference in the choice of words in the text. It might be worth
mentioning here that emphasis is placed on contrastive grammar of
English and Arabic in general and particularly on those areas posing
translation problems. Put differently, the programme is designed to
provide a good foundation in the similarities and differences which
exist between English and Arabic. With this in mind, contrastive
analysis was the main prominent approach in team teaching.

The programme lasted for one full semester where both
instructors met the EFL majors twice a week, 2 hours each. The two
instructors used to meet regularly before the experiment started so as
to plan the programme content and the delivery approaches. During
the planning phase, the two instructors thought over how they would
complement one another, maintain a professional and mutual
respect, develop a code for communication and a team spirit. In a
word, they planned what they are going to teach, how and when
before they stepped into the classroom.

Regarding the delivery, the TEFL instructor would posit a sentence
for translation which essentially typified a structural or lexical
problem which would call for the TAFL instructor’s input. The
TAFL instructor would attract students’ attention to the
similarity/difference of the problem with their mother tongue and
would offer a solution to the problem. In doing soand while
explaining or presenting the concept, he uses Arabic as a medium of
instruction. Then, the TEFL instructor would get involved and
contribute his own input giving a hand to students showing them how
to say that in English. To illustrate, the TEFL instructor, for
instance, posited the following sentence for the students to translate:
“A cat has nine lives. I think my cat used up one of her nine lives when
she survived being hit by that car”. The sentence has got a lexical and
a cultural problem, that is, a cat in Arabic culture has got only seven
lives, how they would relate it, then, to their native language. Here
the TAFL instructor would explain how to deal with such a problem
and the TEFL will reinforce what has been explained. In doing so,
both instructors adopted an apprenticeship approach which is
founded upon the apprentice gradually taking over responsibility for
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a translation task, the aims and nature of which had been clearly
demonstrated, as well as how to approach it.

Final Experimentation
The procedures of the study went as follows:

1. Sample Selection: the sample of the study was selected from
the first year students at Faculty of Education, English
Department, Al-Azhar University. Students, all male, were
randomly assigned to the three groups of the study from the
name lists. Randomization ensures compatibility in
achievement and intelligence.

2. Compatibility and homogeneity of the study groups in the
tested skills: to verify the compatibility and homogeneity of
the study groups, the five tests developed for the study were
administered to them. The differences between the scores were
calculated and One-way ANOVA (see Table 1 below) was used
to verify that there were no significant differences between the
study groups in the skills under study.
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Table 1: One-way ANOVA between the study groups (pre-tests) in the
Tested Skills

Sum of Squares df Mean Square F Sig.

Between

Groups 36.013 2 18.007
Translation Skills 530
Test (Pre) Within Groups 3092.923 91 33.988 -
Total 3128.936 93
Between
Reading Groups 16.300 2 8.150
Comprehension Within Groups 818.434 91 8.994 -906
Skills Test (Pre) P ' '
Total 834.734 93
Between 2.705 2 1.352
Vocabulary & Groups . .
(SFE::)Ct“’e (English  “Wiithin Groups 527.253 91 5794 233
Total 529.957 93
g‘:;‘:l’g‘;“ 1.946 2 973
Composing Skills 258
Test (Pre) Within Groups 343.033 91 3.770 -
Total 344.979 93
Between 1.238 2 619
Vocabulary & Groups . .
(SFE::)CW“* Arabic  “within Groups ~ 888.135 91 9.760 -063
Total 889.372 93

The table above indicates that all the f values for the differences
between students’ scores in the five tests were not statistically
significant at 0.05 level. This means that the students’ actual level in
the skills under study, as measured by the study tests, were more or
less comparable and they were starting at the same level.
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It might be worth mentioning here that the three groups received
their instruction at the same place, namely, the language laboratory
which ensures some privacy for the students and the flexibility of
movement for instructors. The final experimentation lasted for one
full semester including the testing sessions.

Treatment

What follows is a description of the treatment received by each of the
three study groups:

1. Control group

The content the control group received was a selection of
translation passages selected randomly to represent different genera.
Students were handed a text to translate over the week and at the
lecture next week, the instructor would ask for students output,
comment on word and expressions choice, grammar and give a model
answer for the translation. It is worth mentioning, here, that students
at the first year usually receive a course in Arabic language taught by
a professor from the Faculty of Arabic Language with the aim to
develop students’ competence in the first language as part of
enhancing their ability in translation. Unfortunately, such a course
never creates links or integrates with the L2, rather the delivery is
usually done in a discrete fashion with no compare and contrast
endeavors between the L1 and L2. This is partially due to the fact
that the instructor of such a course has always nothing to do with the
L2 and generally has a poor L2 command. With this in mind, the
course content basically concentrated on teaching some grammar and
morphology of the L1 delivered via the lecturing method. The
instructor would present a given structure and then support it with
examples. In a word, the control group, though, studied a course in
L1, they had no direct or indirect instruction in how to relate or
create a connection between the two concerned languages.
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2. Second experimental group (suggested programme +
lecturing)

The second experimental group was a mid-way between the
control group discussed above and the first experimental group. They
received the suggested programme but was delivered via the
lecturing method. The main difference between this group and the
first experimental group was the delivery method.

3. The first experimental group (suggested programme +
team teaching)

It might be worth mentioning at the onset that team teaching
for both the TEFL and TAFL instructors was much like a joint
project where two professionals share the responsibility of every
involved act and they both left no stone unturned to ensure the
success of the programme. In this group, the TEFL and TAFL
instructors shared the responsibility of planning, delivery and
evaluation of instruction for the same group of EFL majors primarily
in the language laboratory to teach translation skills utilizing
contrastive analysis between the source language and the target
language. They talked things through at planning, delivery and
evaluation phases, which facilitated the processes of defining roles,
responsibilities and expectations within the team. They planned
together what, how, when and if in a way that would make full use of
eachinstructor’s strength and ensured more creative and innovative
lessons. The shared planning, delivery and evaluation served as a
powerful medium of collaborative teaching which resulted in a
complementary rather than a contradictory approach. They worked
simultaneously side by side with the help of a communication code
they agreed on to help them decide when and how to take turns in
leading, assisting and monitoring activities in classroom which
ensured smooth transitions to a new activity or bring an activity to a
close.
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The TEFL instructor used to take the lead in presenting a
structure or lexical problem and the TAFL instructor would raise
students’ awareness about the similarities and differences with the
L1. They would take turns in presenting the solution to the problem
and provide students with guided and free practice so as to reinforce
what they learnt.

Results
Data Analysis

To answer the questions and test the hypotheses of the study,
the researchers made use of the following statistical analyses:

o t-test to find the effect of the suggested programme regardless
of the delivery approach on reading comprehension skills in
English, vocabulary & structure in both languages,
composing skills in Arabic and basic translation skills from
English into Arabic;

e Eta Square to find the effect size of the suggested programme
on reading comprehension skills in English, vocabulary &
structure in both languages, composing skills in Arabic and
basic translation skills from English into Arabic;

e One-way ANOVA to explore the effectiveness of the delivery
approaches;

e Scheffe post hoc comparisons test to establish where the
significance lay;

e Eta Square to find the effect size of the suggested programme
delivered via different teaching approaches on reading
comprehension skills in English, vocabulary & structure in
both languages, composing skills in Arabic and basic
translation skills from English into Arabic;

e Regression coefficient to test the predictability of translation
skills given the language proficiency level.
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Effect of the Suggested Programme on Language and
Translation Skills

To answer the first research question, which stated that” What
is the effectiveness of a suggested programme based on language skills
in the two concerned languages regardless of the delivery approachin
developing reading comprehension skills in English, vocabulary and
structure in English, vocabulary and structure in Arabic, composing
skills in Arabic and translation skills from English into Arabic?”, t-test
was conducted (see Table 2 below). It might be worth mentioning at
the onset that the comparison between the mean scores, here, was
confined to the second experimental and the control group to reveal
the effectiveness of the programme alone regardless of the delivery
approach. The first experimental group was excluded, though it
studied the suggested programme, lest the other independent variable
might interfere with the results.

Table 2: Results of t-test of the Second Experimental Group and the Control Group
in Translation and Language Skills

. Standard .
Skills Group Means Deviation t df Sig
Reading Ex2 31.0333  2.14127
comprehension 7.603 61 0.05

skills (English) Cont. 26.6364 2.42149

Vocabulary & Ex2 16.4667 1.79527

3 5351 61 0.05
structure (English)  cont. 12.6364  3.52507

Composing skills Ex2 28.5000 3.45164

5 5.534 61 0.05
(Arabic) Cont. 23.9697  3.04636

Vocabulary & Ex2 64.9667 4.08093

, 4.141 61 0.05
structure (English)  Ccont, 57.9394  8.43704

Translation skills Ex2 103.7333 10.90692

from English into 9.050 61 0.05
Arabic Cont. 72.2121 15.98780

Inspection of the above table reveals that the calculated — t
values for the differences between the means of the second
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experimental group and those of the control group in reading
comprehension, vocabulary and structure in both concerned
languages, composing and translation skills are all significant at 0.05
level in favour of the second experimental group which has the higher
mean scores. This means all the null hypotheses one to five were
rejected. Put differently, the suggested programme based on
language skills, regardless of the delivery approach used, had an
enhancing effect on EFL majors’ reading comprehension, vocabulary
and structure, composing andtranslation skills.

Effect Size of the Suggested Programme

The researchers were interested in uncovering the effect size:
how much variance in the dependent variable was a result of
independent variable. Since t-test does only provide the statistical
significance and its direction, the researchers used Eta Square (n*) —
a measure that describes the proportion of variance associated with
or accounted for by each of the main effect, interaction and error in
an ANOVA study (see Thompson, 2006: 317). Put simply, it looks at
how much variance in the dependent variable was a result of the
independent variable. Table 3 below shows the value of (n2) in all the
tested skills.

Table 3: Results of Eta Square (n2) of the Programme on Translation and
Language Skills

Skills Eta Eta Square
Reading Comprehension test (English 670 449
Vocabulary and Structure Test (English) .692 478
Composing Skills Test (Arabic) 700 490

Vocabulary and Structure Test (Arabic) 619 384
Translation Skills from English into Arabic .815 .664

Inspection of the table above reveals that the calculated value of (n2)
surpassed the tabulated one for the large effect size (0.14). This
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means that there is a large effect size to the effect of the suggested
programme on language and translation skills. This means that the
change in the EFL majors’ performance on the skills under study can
be, by large, attributed to the effect of the suggested programme in
translation, which proves the effectiveness of the suggested
programme regardless of the delivery approach.

Effectiveness of the Collaborative TeachingApproach

The results of this dimension is related to the second research
question which sought to substantiate if there were significant
differences between students of the three groups of the study due to
the delivery approach. The question stated that” What is the
effectiveness of teaching the suggested programme via team teaching as
a collaborative teaching approach in developing reading
comprehension skills in English, vocabulary and structure in both
concerned languages, composing skills in Arabicand translation skills
from English into Arabic?” To answer this question and find the
differences between the mean scores of the three groups in the skills
under study,One-way ANOVA was used (see Table 4below).

The results of the one-way ANOVA Table 4below revealed
that all the F values for the differences between the mean scores of
the students in all the skills under study, namely, reading
comprehension (F (2, 91 = 444.951, P = .000), English Vocabulary &
Structure (F (2, 91 = 170.521, P = .000), Arabic Composing Skills (F
(2, 91 =131.909, P =.000), Arabic Vocabulary & Structure (F (2, 91)
= 64.746, P = .000) and Translation Skills (F (2, 91 = 167.735), P =
.000) were statistically significant at 0.05 level. This means that there
are significant differences between the mean scores of the students in
all the skills under study.
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Table 4: Results of One-way ANOVA between Study Groups in
Language Skills & Translation

Skills Source of Sum of df Mean F Sig.
variance Squares Square
lz;e:f;fe;‘ 5460.134 2 2730.067
Reading P
comprehension skills Within 444951  .000
(English) Groups 558345 91  6.136
Total 6018.479 93
Between 550753 2 979376
Groups
Vocabulary & r s
structure (English) (‘?’r‘zﬂ;‘; 522651 91 5743 170521 000
Total 2481.404 93
Between 5509362 2 1039.681
Groups
Composing skills r s
(Arabic) Within = o0 044 o1 752 131909 000
Groups
Total 2796.606 93
Between 5130350 2 2568.676
Groups
Vocabulary & r s
structure (Arabic))  ithIn 500065 91 39673 04746 000
Groups
Total 8747.617 93
Between yc0r4681 2 22912340
Groups
Translation skills L
Within -, 30479 91 136599 167735 000
Groups

Total 58255.160 93

Given that there were significant differences in all the skills tested
due to the delivery approach used, Scheffe post hoc comparisons
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testwas used to establish where the significance lay. Table 5 below
shows the results of the multiple comparisons.

The results of these multiple comparisons demonstrated that
there is a significant difference at 0.05 level between the means
attained by the first experimental group taught via team teaching, the
second experimental group taught the programme via the traditional
method and those of the control group received the prescribed
content taught by the traditional method in all the skills under study
in favour of the team-taught groupwhich hasthe highest means. This
means that hypotheses six to ten were rejected and therefore six other
directed hypotheses were formulated.

Table 5 Scheffe Test for the Study Groups in the Tested skills

Skills Groups  Means 1" Ex. 2" Ex.

Ex1 44.4839
Ex2 31.0333  13.45054*
Cont. 26.6364  17.84751*  4.39697*

Reading comprehension
skills (English)

Ex1 23.5806
Ex 2 16.4667  7.11398*
Cont. 12.6364  10.94428*  3.83030*

Vocabulary & structure
skills (English)

Ex1 35.3226
Composing skills (Arabic) Ex2 28.5000  6.82258*
Cont. 23.9697 11.35288*  4.53030*

Ex1 75.7742
Ex2 64.9667 10.80753*
Cont. 57.9394 17.83480*  7.02727*

Vocabulary & structure
skills (Arabic)

Ex1 125.3548
Ex2 103.7333  21.62151*
Cont. 72.2121  53.14272* 31.52121*

Translation skills from
English into Arabic
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In a nutshell, the results provided a positive answer to the second
research question demonstrating that the suggested programme
when taught via the collaborative teaching approach wasmore
effective in developing all the skills tested

Eta Square (m2)was also used to find how much variance in
the dependent variable (i.e., reading comprehension skills,
vocabulary & structure in both languages, composing skills in Arabic
and translation skills from English into Arabic) was a result of the
independent variable (see Table 6 below).

Table 6: Results of Eta Square (n2) of the Delivery Approach on Translation and
Language Skills

Skills Eta Eta Square
Reading comprehension skills (English) 952 907
Vocabulary & structure skills (English) .888 .789
Composing skills (Arabic) .862 744
Vocabulary & structure skills (Arabic) .766 587
Translation skills from English into 887 787

Arabic

Inspection of the table above reveals that the calculated value of (n2)
surpassed the tabulated one for the large effect size (0.14). This
means that there is a large effect size on translation and language
skills development. This large effect is, by large, attributed to the
delivery approach, namely collaborative team teaching.

The findings of the effectiveness of the collaborative teaching
approach as a delivery approach, though there is no one study to the
best knowledge of the researcher in translation, are consistent with
some studies undertaken but not in the field of translation (Jordon &
Walton, 1987; Anderson & Speck, 1998; Benoit & Haugh, 2002;
Richards & Farrell, 2005).
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Predictability of Translation Ability Given the Language
Skills Level

To answer the third main research question, which stated:”
Does knowing language proficiency level (structure/vocabulary and
reading comprehension skills in English) help predict translation skills
level?’the researchers used regression coefficient. Regression is a
statistical technique to determine the linear relationship between two
or more variables. Table 7 below shows the results of regression
coefficient between language skills in both concerned languages and
translation skills from English into Arabic.

Table 7: Simple Regression Coefficient betweenLanguage Skills and
Translation Skills

Skills B Beta t Sig.
Readl.ng comprehension Skills 4574 944 751.996 0.01
(English)
Vocabulary & structure (English)  4.277 .937 662.154 0.01
Composing Skills (Arabic) 2.358 914 464.838 0.01

Vocabulary & structure (Arabic) 2.744 .882 322.196 0.01

The results of the regression above demonstrated that
language level in both languages is a good predictor of translation
ability. Put differently, there was a correlation between the language
skills in both languages and the translation skill from English into
Arabic. This means that null hypotheses 11 to 14 were rejected. This
indicates that there is a prediction relationship between the
dependent and independent variables and that you can predict EFL
majors’ translation ability given their language proficiency. This
seems understandable for a successful translation is one that conveys
the explicit and implicit meaning of the source language into the
target language as fully and accurately as possible. With this in mind,
the translator must be able to read and comprehend the source
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language, write comprehensibly in the target language and must be
able to choose the equivalent expressions in the target language that
both fully conveys and best matches the meaning intended in the
source language. Thus, a possible interpretation of this finding may
lie in the fact that reading in the source language, composing in the
target language and having massive word store are prerequisite
language skills for translation. In short, language proficiency in the
two concerned languages has a screening potential and provide a
preliminary indication of individual’s ability as a translator.

Discussion

The driving aim of this study was to seek ways of helping EFL
majors to overcome their problems in translation from English into
Arabic. The study sought to examine the effectiveness of a suggested
programme based on language skills and taught via different delivery
approaches in developing EFL majors’ language and translation
skills. The study was mainly quantitative in nature; it focused mainly
on examining the effectiveness of the suggested programme from a
quantifiable perspective. The data analyses indicated that the
suggested programme, regardless of the delivery approach, had an
enhancing impact on EFL majors’ language and translation skills.
Furthermore, the large effect size obtained via eta square (12)
pinpointed that the change in the EFL majors’ performance on
language and translation skills is, by large, attributed to the effect of
the suggested programme.

As for the delivery approach, the results of One-way ANOVA
and the post-hoc test demonstrated that the suggested programme
when taught via the collaborative teaching approach was more
effective in developing all the dependent variables involved in the
current study. Again, the large effect size obtained via eta square is
attributed to the delivery approach, namely collaborative team
teaching. Put differently, variance in the dependent variables (i.e.,
reading comprehension skills, vocabulary & structure in both
languages, composing skills in Arabic and translation skills from
English into Arabic) was, by large, the result of the independent

- 483 -



22014 Aid oyl (1 GIGY gjad) 158) asad) a3 Aaala (dusill A< Aaa

variable, namely, the delivery approach. Finally, the findings of the
regression coefficient also revealed that language level in both
languages is a good predictor of translation ability. This indicates
that there is a prediction relationship between the dependent and
independent variables and that you can predict EFL majors’
translation ability given their language proficiency.

Such a significant result in case of the suggested programme,
regardless of the delivery approach, might be attributed to the fact
that the programme provided EFL majors with the opportunity to be
able to relate the unknown/unfamiliar (target language) to the
known/familiar (native language) which, in turn, facilitated
consciousness raising about L1 and L2 similarities and differences. In
fact, the programme was largely based on the assumption that if the
L1 is dominant in the mind of EFL majors, then forcing our students
to go against their natural tendency to use it is not only unreasonable,
but also impossible. With this in mind, the researchers thought to
channel the EFL majors’ tendency to make connections and to build
knowledge of the L2 on the basis of L1. In effect, they provided those
students with the opportunity and activities that forced them to make
the appropriate and guided connections between a valuable resource,
namely, the language system they do know, their native language and
the partially mastered one, the target language.

In fact and on the contrary to the deeply-rooted assumption
that using mother tongue interferes with the target language and may
promote semantic interference, the compare and contrast processes
between L1/L2 EFL majors went through in the programme
facilitated consciousness raising about differences and similarities
between L1 and L2. Simply put, such comparisons between L1/L2 did
not only enhance EFL majors’ knowledge of the target language, but,
it, by large, deepened their understanding and sharpened their
metalinguistic awareness of the L1 (see Cook, 1992; Cummins and
Swain, 1986). In a nutshell and eminent from the fact that contrast
makes it clearer, those EFL majors, via the comparisons and
contrasts with L2 they went through, came to realize and deeply
understand their L1. Such thorough understanding of both source
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and target languages was reflected in the EFL majors’ translation
performance from English into Arabic.

A further plausible interpretation is related to the design of
the programme which was mainly based on a practical approach to
translation and considered the whole subject in terms of problems
and solutions. In this sense, translation is perceived as a subject that
poses problems of different types, yet the programme concentrated
on the grammatical and lexical problems arising from the differences
between L1 and L2. As a matter of fact, English and Arabic belong to
two different and distant language families: West-Germanic and
Semitic. With this in mind, their grammar are sharply different and
the English grammar and Arabic grammar cannot by any means
translate each other in a straightforward way. Several grammatical
features of English create variable problems of translation into
Arabic which make word-by-word translation inaccurate. Therefore,
the programme cared to highlight some of the sharp grammatical
differences between the source and target language and their
potential solutions so that EFL majors should be aware of them while
translating. In doing this, the problems of translating the most
prominent points of English grammar into Arabic were discussed
and thoroughly studied. The problem solution approach was used in
a way to arouse students’ interest and demonstrate how to handle
such problems strategically. By the same token and believing that the
greater number of problems for the students are lexical problems, the
programme provided a detailed, exemplified survey of the
fundamental lexical problems of translating from English into Arabic
and how to handle such problems strategically.

The results of the current study with regard to the suggested
programme and its impact on language and translation skills were in
line with those studies that showed the positive impact of suggested
programmes on enhancing language proficiency and translation skills
(see Abdel Rehim, 1998; Abdel Rahman, 1996; Abdul Sadek, 1990;
Abdellah, 2004). The findings of the current study gave evidence for
positive effects of the suggested programme on developing language
and translation skills.
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On the other hand and regarding the outperformance of the
collaborative teaching approach, a primarily plausible interpretation
can be traced back in a statement by Sawyer (2002) who underscored
the fact that the most powerful collaborative efforts for teachers are
those initiated by teachers themselves rather than those forced by
outside reinforcement. The two instructors, who taught the
programme, the researchers themselves, had a long team-training
experience which ensured high personal, pedagogical and
professional compatibility that contributed to the effectiveness of the
approach. They had developed a code of communication to signal
when one can lead the class while the other help, and when and how
to give and take turns smoothly without giving the feeling of a sharp
transition. It will not escape the reader that this, in itself, ensured a
better, healthy and supportive language learning environment via
combined expertise at different phases of teaching. Basically, having
two instructors with such substantial experience and compatible
pedagogical knowledge, sharing ideas and approaches must have led
to more creative, innovative and learner-centered lessons and in turn,
helped better and improve learners’ language skills and translation.
In effect, the TEFL instructor and the TAFL instructor
complemented one another, which contributed to the effectiveness of
the collaborative teaching approach in the delivery of the suggested
programme.

One might consider the long- team training experience of the
two instructors as a limitation of this study which might mar the
generalization of the findings related to the delivery approach. Such
an assumption might not be true as the long-team training experience
of the two instructors, here, underscores one crucial issue and a pre-
requisite for collaborative teaching approach to be effective and to
bring its pay-off, that is, the team members should have personal,
pedagogical and professional compatibility. They should know how to
give and take turns smoothly without giving the feeling of a
disturbing transition.

A further closely related possible interpretation is that such
healthy, positive environment created by those two collaborating
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instructors encouraged students to be more active and fully involved
in a variety of learning activities targeted the source and target
language which must have increased students’ understanding and
their ability to create adequate connections between the L1 and L2.
Furthermore, the presence of a TAFL instructor side by side with a
TEFL instructor must have assured students and helped them see in
action how to sort out grammatical and lexical problems. Put
differently, the TAFL instructor using the source language and the
TEFL instructor using the target language must have waded off the
anxiety level of those students, cleared their memory resources and
enabled them to be more attentive and mentally alert to the input
given by both instructors. Moreover, it allowed students to see
English and Arabic at work in a realistic situation which must have
contributed to their learning and ability to translate. In a word, the
combined expertise of the two instructors ensured that the content
covered is more comprehensible and meaningful. The presence of the
two instructors at the same time also offered students more attention
and accumulated more immediate students’ needs which must have
opened students’ eyes to accepting more than one opinion as well as
to acting more cooperatively with others. In effect, it allowed students
to experience two diverse language families and how to relate them to
one another.

One final interpretation is translation-team-taught classes
provided students with a better quality and a more holistic teaching
and learning experience that attended to students of different
learning styles and, in turn, could have enabled them to gain a
mature level of knowledge and understanding where joint efforts is
put into exploiting the strengths of each individual teacher. The
collaborative and competitive nature of the two instructors must have
inspired students to exert efforts to leave a good impression.

Conclusion

The current study has provided useful quantitatively-oriented
data that demonstrated the considerable potential collaborative
teaching approach has in terms of developing EFL majors’ language
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and translation skills. The study showed that collaborative teaching
can be extremely beneficial if all goes well and appropriately planned
and implemented.The study offered counter-evidence to the strongly-
held belief among some practitioners and theorists that the use of
students’ mother tongue should be banned in EFL setting. It
convincingly demonstrated that using the contrastive analysis
between the source language and the target language to facilitate the
process of translation is to some extent successful in developing
language and translation skills. This implies that we should, by no
means, ignore a very valuable resource students have already had,
namely, their mother tongue. We should therefore try to help
students make the adequate connections between their L1 and L2 and
to relate the unknown, the L2, to the known, L1 while teaching
translation as this will be more meaningful and beneficial.

Implications of the study

The overall findings of the current study have pedagogical and
future research implications. A general implication of the findings
obtained in this study is that it sets and initiates a new line of
research in teaching translation in two senses. Firstly, it introduced
the concept of collaborative team teaching as a translation teaching
approach that holds considerable potential for not only developing
students’ language and translation skills but also as a means of
continuous teacher professional development. The significant gains
made by students taught via team teaching provided evidence that
team teaching is more effective in developing translation and
language skills than the two other approaches. A crucial implication
of this for classroom translation instruction is that translation is best
learnt through team teaching as a collaborative teaching approach.
This may be due to the nature of translation which requires the
translator to be a bilingual and a bicultural, such issues were
attended to by having two teachers teaching the same group of
students simultaneously at the same place. Therefore, translation
instructors’ first responsibility is to demonstrate and train students
on how to create adequate and proper connections between L1 and
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L2, which is best realized via team teaching between TEFL and
TAFL instructors.

In a word, the study contributed to the growing database in
collaborative teaching approaches research that is still however in its
embryonic stage. It adds to the studies that indicated that such
approaches have considerable potential for teaching skill-subject
particularly translation in our case.

A final important implication for teaching translation is that
the study offered counter-evidence to the strongly-held belief among
some practitioners and theorists that the use of students’ mother
tongue should be banned. The results of the study demonstrated that
using the contrastive analysis between the source language and the
target language to facilitate the process of translation is to some
extent successful in developing language and translation skills. This is
perhaps contradictory and goes in sharp contrast with such an
assumption. Indeed, such an assumption might be valid in case of
writing and speaking but not in translation for the results
demonstrated that discussing and thoroughly studying the problems
of translating the most prominent points of English grammar and
vocabulary into Arabic from a contrastive analysis approach helped
better and improve students’ language and translation skills. In effect
and though the two languages belong to two different and distant
language families, equipping students with a solid foundation in the
similarities and differences between English and Arabicfacilitated the
process of translation. This implies that we should, by no means,
ignore a very valuable resource students have already had, namely,
their mother tongue. We should therefore try to help students make
the adequate connections between their L1 and L2 and to help them
relate the unknown, the L2, to the known, L1 while teaching
translation as this will be more meaningful and beneficial.
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Suggestions for Future Research

The current study was mainly quantitative in nature; it
focused mainly on probing the effectiveness of the suggested
programme and the delivery approach on developing
language and translation skills from a quantifiable
perspective. Future research might consider using the mixed
approach; a complementary method of data collection, which
refers to looking at a research issue from more than one
perspective (quantitative and qualitative) to map up or explain
more fully the richness and complexity of human behavior.

The current study targeted first year EFL majors and
proposed the programme to suit their level, future studies
might consider designing a comprehensive programme with
workable scope and sequence for translation as a subject for
the four years of study at English departments and empirically
probe its effectiveness. In doing so such studies should utilize
longitudinal research, a type of research method which
involves studying the same group of individuals over an
extended period of time.

The suggested programme in the current study focused mainly
on the grammatical and lexical problems. One more crucial
issue which should be attended to in any programme in the
future is research tools and dictionary skills for translators.
The research tools and dictionary skills components should be
devoted to introducing the basics of library and internet
research with an emphasis on cross-cultural translation
problems. This is based on the assumption that in a fast-
developing information-driven world, translators need instant
access to background information, specialist terminology and
stylistic peculiarities in relation to both concerned language
texts. Such research activities that go beyond the basic
linguistic competence required of translators necessitate
familiarity with print and on-line resources as well as
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awareness of available means to resolve translation
difficulties.

The focus of the suggested programme in this current study
was mainly on translating from English into Arabic and giving
that direction of translation demands different set of skills, a
further study is needed to propose and design a programme
for enhancing translation skills from Arabic into English.
Such a study can adopt the collaborative teaching approach
used in the current study and assess its impact on developing
translation skills from Arabic into English among different
levels of proficiency or students of different learning styles.

The results of the current study which were mainly
quantitatively-oriented indicated that team teaching was more
effective in developing language and translation skills. The
data gathered in the study was quantitatively-oriented and
collected from the students only. Future research should be
extended to elicit data from the instructors too. More
importantly, future research should consider using qualitative
date from both students and instructors. It should, for
instance, incorporate the use of classroom observations which
are considered essential to learn the complex patterns of
people’s beliefs, attitudes and behaviours and to explore
whether participants’ perceptions and conceptualizations
correspond to their actions.

Results of the current study need to be validated in different
context with other groups at different educational levels. If
future research provides further support for team teaching as
an effective collaborative teaching approach, its potential in
teaching translation, then the implications for team teaching
would be of high significance.

The current study used team teaching as one of so many
different models of collaborative teaching approach, future
research might explore whether different models of it (e.g.,
one teach one assist, parallel teaching, station teaching etc.)
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can have different effects on students’ language and
translation skills.

Translation is a kind of activity which inevitably involves at
least two languages and two cultural traditions. As this
statement implies, translators are permanently faced with the
problem of how to treat the cultural aspects implicit in a
source text and of finding the most appropriate technique of
successfully conveying these aspects in the target language
(TL). A variety of different approaches have been examined in
relation to the cultural implications for translation.
Collaborative team teaching holds considerable potential in
this sense, therefore, there is a need for study to be
undertaken to investigate the effect of this approach on
culture-bound issues in translation, bearing in mind the
inevitability of translation loss when the text is, as here,
culture bound.
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