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ABSTRACT

The research aimed to explore the perspectives of creativity among
preschool teachers in the Kingdom ot Saudi Arabia (KSA). Qualitative
methods were administered and data were collected through semi-
structured interviews and observations, to explore the different
perspectives held by a range of female preschool teachers in the KSA.
The sample comprised twenty early childhood practitioners from four
different preschool settings, two private and two public schools. The
researcher then followed the interview results with observation
outcomes to counter and minimise any impact on the participants as
well as the data. The information was then integrated in the
interpretation of the overall results.Findings from both the interview
and observation qualitative analysis processes indicated many different
perceptions of creativity were ﬁeld by the preschool teachers. Three
common perceptions emerged, that were found to describecreativity as
being artistic, being intelligent and being gifted and unique.
Significantly, creativity was linked with arts and more often with
intelligent. Teachers have been aware of the importance of their own
creativity and its effect on children’s creative thinking. The research
recommended conducting in-service training courses in order to enrich
the teachers’ own creativity and to provide teachers with rich examples
of the most powerful pedagogical practices.

Keywords: Creativity among Children, Preschool Settings, Early
Childhood.
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Research Background

There has been much interest recently in the concept of
creativity and its relevance in education. A considerable body of
research, focussing on creativity in education, gives a great deal of
attention and consideration to creativity in children because of its
positive impact on their educational future and in developing their
daily life skills (Robinson, 2001; Craft, 2002; Craft et. al., 2007,
Resnick, 2007).

Many researchers in the field of education agree that creativity
is a phenomenon that all children share regardless of their age, gender,
or academic ability (Craft et al., 2007; Richards, 2009; Cremin et al.,
2013). However, this aspect of child development has not been given
much attention in the educational system in the Kingdom of Saudi
Arabia (the KSA) (Alfaisal, 2009; Al Omar, 2013). Although the
preschool curriculum has developed over the last thirty years in Saudi
Arabia, the interest of creativity has remained a low priority and
studies of creativity in preschool education are rare (Alfaisal, 2009;
Aljabreen& Lash, 2016).

Theoretical Framework
Significance of Creativity

Views have shifted from where creative ability was once
thought only to exist and be attributed to a select exceptional few. (
language ) Now, the term is applied more widely and suggests that
creative ability is intrinsic in everyone, and this includes young
children (Craft, 2002).

Craft (2002) views creativity as a phenomenon that all people
share regardless of their age, class, gender, race, or ability. It is not
exclusive to rich, famous, artistic, or intelligent people. She further
maintains that creativity is a key that has significant effects for future
societies, whether in relation to producing a multi-role society or
coping with the speed of change. Creativity is applied to everyday
norms, through the ways in which people problem solve and how they
are more innovative in the ways in which they express themselves and
interact with their social and physical environments. Much more
precedence is given to thinking and behaving more creatively and this
1s deemed to be necessary for the well-being of society as a whole, as
well as for the individual (Craft et al., 2007).

Richards (2009?, in considering the importance of creative
functioning and development, identified 12 possible benefits of
everyday creativity. The benefits are in relation to the idea that when
people are creative, they are being: dynamic, conscious, healthy, non-
defensive, open, integrating, observing actively, caring, collaborative,
androgynous, developing and brave. Richards (2009) held the view
that living creatively had many dimensions, such as having a new
purpose, the aspect of possible rewards, being able to make
connections, enjoying a rich experience, being comfortable with
oneself and with others, the idea of having growth in personal
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development, having deeper knowledge and appreciation of the
meaning of life, as well as the aspect of being able to enhance mental
and physical well-being. These features seem positive in value as well
as transformative in potential. Hence the use of the term ‘benefits’.

Robinson (2001), asserts that early years curricula have
experienced dramatic changes since the first preschool class opened in
Germany in 1837, about 200 years ago. In that era, children were
drawing pictures, telling stories, building castles, learning to express
themse%ves and were exploring how to contribute to their worlds.
Today, this picture has changed a great deal, as preschool becomes
like the rest of school, where children spend much more time filling
worksheets and learning mathematical problems, for example.
Likewise, children were not distracted or absorbed by technological
gadgetry or advancements, as we see with the modern-day child.
Children in past times utilised more of the natural resources they had
around them and were able to engage in much simpler activities and
yet still be creative. It could be argued that this shift has the potential
to stifle the creativity of children in today’s times.

With regard to the changes that the preschool curriculum has
undergone, Resnick (2007) agrees with views of Robinson (2001) as
stated earlier. More importantﬁr/ though, Resnick (2007) confirmed that
creativity allows children to be able to meet the challenges and
empowers them to cope with change.The need to give more
consideration to the development of creativity could be considered a
necessity in order to accommodate the rapid changes in everyday life
which social, economic and technical developments have been
recognised as causing. Robinson (2001) argues that these changes
cannot be predicted. He asserts that the social and economic
revolutions that communities, are facing now are similar to the
Industrial Revolution in the 19" century. According to his perspective,
in order to survive this revolution, a great deal of attention should be
paid to supporting creativity. Creativity should be viewed as a human
resource and talent which should not be wasted and that individual
capabilities ought to be explored.

In recent times, research in the areas of creativity and early
childhood has undergone vast changes and development, which has
altered the way in which we understand children’s development and
how creativity can be conceptualised. The progress made in research
in these areas has had a positive impact on the way in which creative
thinking in children is explored in preschool settings (Cremin et al.,
2013).

Despite all the importance given to creativity all over the
world, educational research in Saudi Arabia does not appear to have
given creativity or creative thinking the attention or value it deserves
(Aljabreen& Lash, 2016). Alfaisal (2009) commented that in Saudi
Arabian schools, it is difficult to recognise creativity and this might
create a serious situation within which creativity and talent may
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disappear, especially in the early stages of a child’s development. He
notedp that there is a lack of programmes designed to discover and
enhance creativity, as well as a lack of methods and tools which would
enable teachers to identify potentially creative children or aspects of
their creativity.

In addition, there is a need to provide adequate educational
];zrogrammes and to ﬁ)repare teachers with the right skills and
nowledge to work with students in these circumstances. This could be
because of the distinct lack of research in the field of creativity in the
KSA and hence this is why the researcher has felt a need to embark
upon this research.

Conceptualisations of Creativity

There are many definitions of creativity, as the research of it
extends far back into human history (Craft, 2005). Many theorists,
psychologists and educators have contributed a great deal in order to
generate a specific definition of creativity, each definition showing an
important aspect of creativity as everyone considers it from a different
angle (Sharp, 2004). It could be argued that the diversity and
ambiguity that emerge when searching for a definition of creativity are
a positive sign, as this reflects the nature of creativity, with flexibility
being one of its features.

It is important to present some of the definitions to demonstrate
how much diversity exists in defining what creativity means. Some
definitions are concerned with the process of creativity, others are
based on the person who is being creative and another group of
definitions consider the products of creativity, whilst there are some
additional insights into creativity that explore the context and
environment in which creativity takes place. Torrance (1962:16)
defined creativity as “the process of sensing gaps or disturbing missing
elements; forming ideas or hypotheses concerning them; testing these
hypotheses; and communicating the results; possibly modifying and
retesting the hypotheses”. This definition deals with creativity as a
process. According to Houtz (2003), the Torrance definition of
creativity is clear and concrete because it focuses on practical skills
that can be taught and improved through thoughtful teaching and other
related activities.

Another definition of creativity by Kaufman and Sternberg
(2010:55) is that creativity is “a creative response to a problem that is
new, good and relevant”. This definition is concerned with the
products of creativity. A notable definition given by the National
Advisory Committee on Creative and Cultural Education (NACCCE)
in the UK is that “creativity is an imaginative activity fashioned in
order to produce outcomes that are both original and of value”
(NACCCE, 1999:30). This definition has many important components:
imagination, purpose, originality and value.

However, it could be argued that most of the above definitions
do not reflect upon creativity at the preschool age. It was suggested by
Craft (2005) that when it comes to providing a definition of creativity
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in children, the whole concept takes on a different prominence, in
which less attention is paid to outcomes. According to many studies,
when it comes to considering children’s creativity, much more
consideration is given to the environment in which creativity actually
takes place, in the belief that all children have the potential to be
creative (Meadows, 1993; Robinson, 2001; Craft, 2002). Craft
(2002:2), a leading researcher, defined creativity as “far more than the
arts, it is a way of thinking, doing and knowing”, therefore expanding
the scope of creativity to go beyond being limited just to the arts.

Sharp (2004) reported that all children should be considered as
having a creative potential. Glaveanu (2011) supported this conclusion
and argued for considering children as active and creative individuals,
developing forms of creative connections in interactions with adults as
well as through play. He also confirmed that, despite the importance of
creativity, very little is known about it in children; this i1s not only
because of the complexity of the phenomenon, but also because of
people’s general thoughts about children and about creativity itself
(Glaveanu, 2011).

Despite the differences in the definitionsin the literature, there
are some varied conceptions concerning creativity which have been
addressed by researchers. One of the most common ideas about the
concept of creativity is that it is rigidly associated with the arts
(Robinson, 2001; Fumoto et al., 2012). Robinson (2001) argued that
this is one of the reasons and misconceptions that have restricted
attention being paid to the creativity of children in the school curricula
and, consequently, opportunities open to children to be creative have
become limited and incomplete. In much recent work, Fumoto et al.
(2012) felt that this traditional notion about the relationship between
the arts and creativity has not changed and that this was worrying for
the overall holistic development of creativity.

Creativity seems to be at the forefront of teachers’ minds in the
UK and what schools wish to provide for their students and it is also
what successive governments and industry want to see in the
workforce (Alexander et al., 2010). In Saudi Arabia, the reality is
somewhat different and creativity does not have the same value as it
does elsewhere (Almogbel, 2014). From the researcher’s perspective,
this could be due to the KSA’s traditional ethos and methodology of
teaching, in which there might be a reluctance to change, as well as the
fact that creativity has not been given much attention. However, things
are changing.

The Saudi Arabian government has a new focus and vision for
the development of the country and its workforce and this is being
achieved through a national transformation programme in Saudi
Arabia called ‘Vision 2030’ (Vision 2030, 2016). Saudi Arabia is
working on a future vision for the betterment of the country and some
of the planned themes are for it to have an ambitious and vibrant
society, as well as a thriving economy. For these ideas to be effective,
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the government seeks to invest more heavily in its nationals and the
younger generations, who are expected to be the forerunners in the
country’s future success. In order to produce better graduates, it is vital
to invest in improving students’ educational experiences and support
their capabilities and creative potentials (Vision 2030, 2016).

A typical feature of the concept of creativity is its complexity,
which is reflected in the variety of definitions presented in this section
of the literature review. However, it is important to consider that
creativity in this research is regarded as an everyday activity, which
means that it is one of the powerful capacities all humans possess,
affecting their health and welfibein , offering richness and alternatives
in what they do and helping individuals to move further in their
creative and personal development (Richards, 2009).

Theories and Models of Creativity in Education

In order to understand creativity as a concept, it is necessary to
understand and give value to the theories and models of creativity.
According to Owen (2010), models and theories help educators and
interested individuals in the field of creativity in education to
understand the actions of creativity, how to plan and promote it and
how to create more suitable environments that would enrich
experiences for children. A brief background concerning the
development of creativity is addressed in the next part of the literature
review. An initial focus is given to the most relevant theories for the
purpose of this research.

Creativity theories are not all alike. Reasons vary as to why
they are different: it could be that the topic is broad and rich and it
may be because a number of individuals of varying forms of
understanding have contributed towards them. Furthermore, the
subject has a number of definitions and concepts and research may
have been applied through different disciplines, as well as in different
contexts. Hence, when such variations of perceptions exist, the need to
consider common themes among them becomes important (Kaufman
& Sternberg, 2010).

Two of the most common theories of creativity are referred to
as ‘little ¢’ and ‘big ¢’ creativity. However, despite their popularity of
use, some mystery surrounds where the theories originated. Merrotsy
(2013) found that whilst ‘big ¢’ and ‘little ¢’ creativity had been
written about during the previous 15 years, authors were unable to
quote their source. Further investigations by Merrotsy led him to
contact people who were associated with the field of creativity and
asked them about a possible source for the concepts. Of those who
replied, a number of them simply stated that they had used the theories
without really knowing who the originator/s were. However, several
people seemed to be convinced that the originator of the theories was
Csikszentmihalyi (1996).

) Regardless of the origins of the theory, what is important here
is how the concepts of ’little ¢ and ‘big ¢’ creativity focus on the scale
of creativity. The ‘little ¢’ concept is concerned with subjective
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creativity, whilst ‘big ¢’ is more concerned with objective creativity.
Richards (2009) argued that when researchers focused on the genius of
‘big ¢’ creativity, 1t caused them to overlook the difference between
the creative experience and the creative product. The creative
experience characterises more personal forms of creativity. By
overlooking these personal experiences and focusing more on the
objective creative products, it can give a skewed view and we can be
lett with a partial result of creative occurrences.

When exploring theories concerning creativity, it becomes
necessary to consider the differences between internal and external
points of reference. When making such distinctions, Kaufman and
Sternberg (2010) argued that it allows for an unblemished
understanding of the nature, limitations and possibility of the
theoretical approach being reflected upon. Creativity in the early years
has less importance in terms of outcomes, which means that the ‘little
¢’ notion can be valuable for addressing perceptions related to
creativity within the early years phase (Kaufman &Beghetto, 2009).

As a way forward in addressing the limitations of ‘little ¢’ and
‘big ¢’ theory, Kaufman and Beghetto(2009) argued for the use of two
additional categories: ‘mini ¢’ and ‘pro c¢’. In their research, “Beyond
Big and Little: The Four C Model of Creativity”, the researchers put
forward a ‘four ¢’ model of creativity. They introduced the idea of
‘mini ¢’ creativity, which is all about ﬁow individuals attach personal
and meaningful interpretations to their experiences, actions or events.
They considered ‘mini ¢’ creativity as being integral to the learning
process and put forward a further notion of ‘pro ¢’, which is a
progression from ‘little ¢’. ‘Pro ¢’ signifies a professional level of
expertise in any creative area. The researchers discussed the varying
transitions and stages of the four ¢’s in their creativity model and then
continued to comment on their advantages (Kaufman &Beghetto,
2009).

Mel Rhodes (1961) broke new ground with his approach to
creativity in his model called The Four Ps of Creativity. This theory
has continued to be popular with various researchers, such as
Anderson (2013), Glaveanu (2013) and Vogel (2014) working in the
area of creativity, and revolves around four elements that can affect
creativity and represent the foundations required for research on
creativity. The four Ps of the model are: Person, Process, Press and
Product. It is important to reflect upon each of the four Ps in this part
of the literature review because it reflects the difference in perceiving
creativity according to the angle from which it is seen. This position is
considered in the current research and, therefore, the four Ps are
discussed in detail in the next paragraphs.
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Creativity and the Person

Starting with theories that focus on the creative person and the
personality of creative people that began in the early 20th century,
specialists at the time argued that an individual was either born
creative or was not and research dominated around the perspectives of
the creative person (Vogel, 2014).

Psychologists such as Torrance (1962) and Guilford (1967)
studied the individual creativity articulated by those persons they
considered as being creative. They took note of any unique
characteristics which were apparent in the individuals under
observation. For instance, Guilford (1967) is one of the theorists who
believed that thinking is more complex than any of the other
intelligence skills. He gave an explanation of creativity as being able
to manipulate ideas in original, fluent, flexible and elaborate ways. In
his model, the “structure of intellect”, Guilford talked for the first time
about divergent thinking. The aim of this model was to identify and
explain all the possible varieties of human thought. The model
includes 120 different thinking skills in a three-dimensional taxonomy
of cognitive skills. The key factors in his model are “divergent
production skills”.

Guilford believed that these skills are important parts of
creative thinking. Torrance’s earlier research (1962) is one of the most
memorable because of his studies on how to support children's
creativity and his tests to measure creativity, named the Torrance Tests
of Creative Thinking (TTCT). These tests achieved widespread
recognition over the years and are still used today (Prieto et al., 2006).
Torrance (1962) identified characteristics of creative actions: fluency,
flexibility, originality, and elaboration. Fluency refers to the number of
different ideas that a person can produce, flexibility is the diversity of
ideas that a person can produce, and originality means producing
something unusual and of great value for the community. Originality is
not expected to be the same for children as it is for adults, as the value
should change to suit the child's age and stage of development (Sharp,
2004). Elaboration refers to the richness of detail in the ideas that a
person produces.

Dufty 52006) made a similar point when he reported that
children should be raised into adults equipped with the ability todeal
with unexpected situations. They should be able to connect different
pieces of information together in one context, be flexible in their
thinking, be able to collaborate with people, be positive towards others
and apply their current knowledge to new situations, as well as being
able to cope with changes.

Creativity and Process

As well as the creative person, the aspect of ‘process’ warrants
some attention when examining creativity (Rhodes, 1961). Kaufman
and Sternberg (2010) argued that theories related to process are
intended to understand the way in which mental mechanisms arise
when an individual engages in creative thinking. Sharp (2004)
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suggested that the creative process includes a number of features,
which can be summarised as follows (in sequential order):
imagination, originality (which is the skill of coming up with new and
unusual ideas), productivity (which is the skill of generating a variety
of different ideas), problem solving and, finally, the ability to produce
a valuable outcome.

In a similar model, Cutler (2005), cited in Palaiologou (2010),
adopted a new model called the Four Phase Stepped Progression
Model of Creative Learning, in order to research how to encourage
children’s creative thinking. The model can be used as a hypothetical
framework to understand the contextual factors of creativity. The four
phases of the model are: input, doing, showing and reflecting. The first
phase of the model is ‘input’, which includes all the elements
introduced in the process of creativity. These elements consist of an
idea, language, environment, resources, qualities and values. In the
second, ‘doing’ phase, seven features have been listed:

o the ability to identify and/or make problems
o the ability to think divergently

o the ability to take risks

e being open to experiences

o the ability to use skills and stretch them

o the ability to play with an idea

o the ability to suggest

The third stage, called ‘showing’, reflects the actual time the
action is demonstrated, such as through solving problems, generating
new ideas, the capacity to learn, being engaged, beinﬁ confident and
using new skills. The last stage of this mogel is ‘reflection’, which
refers to the changes for a school, its teachers and children in terms of
input, doing and showing (Palaiologou, 2010).

The previous models were highlighted as examples of theories
that exist that address process-level themes. However, when dealing
with children, the focus should be on the process of working through a
solution and not just on the final result. The greater the age of a child,
the greater his or her ability to produce unique and valuable solutions
(Mayesky, 2003). Craft (2005) argued that creativity of young children
reflected the process of children’s thinking and not the products they
bring home.

Creativity may not always have a complete product to evaluate.
Teachers should learn to value the process and pay more attention to
the thinking that takes place, as weIFI) as giving attention to the way in
which a cﬁild solves a problem (Craft et al., 2007). In the same
context, Sharp (2004) emphasised that the ‘creative process’ is much
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more important than the ‘quality’ of the final products, for the simple
reason that the creativity of a product depends largely on the skills of
theuchild, who, incidentally, may not have fully mastered the necessary
skills.

Creativity and Product

Possibly, the most objective approach to creativity focuses on
the product. The result of a creative activity in any particular discipline
or field is known as the product (Rhodes, 1961). In creativity research,
vital notions are used to provide an explanation of what it means to
identify whether a piece ogwork or a product is creative. For a product
to be accepted as being creative, it should exhibit some essential
characteristics. For example, the creative product is supposed to reflect
creative thinking, exhibit aptitude, show problem solving, reflect
imagination, be innovative, or reflect some element of originality
(Vogel, 2014). Considering creativity as a product requires an
assessment of some kind and involves a sound judgement from a
cwaliﬁed and/or specialised person, group or organisation according to
the type of product. This method could be criticised because the
creative aspect of a product or piece of work can be difficult to assess
and does not have fixed standards. Creativity is also often subject to
different educational and cultural norms. What is considered to be
creative by one person might not be deemed to be so by another.

Creativity and Place

By comparison, other researchers have examined a step beyond
individual differences and creative processes by assessing the
environment in which creativity takes pﬁ)ace. Csikszentmihalyi (1996)
asserted that it was not possible to research creativity without
considering the cultural an(f) social environment in which creativity
takes place. He maintained that creativity is part of a system
containing a creator and a domain. Research concerning places is
invaluable when it comes to describing the relationship between
individuals and their environments. More recently Kaufman and
Sternberg (2010) have reconfirmed Csikszentmihalyt work by noting
that the opportunity for creativity flourishes when independence or
exploration is permitted in a suitable environment.

The four Ps theory has been explained above in order to give
an overall understanding of creativity as a notion, which might justify
the diversity of definitions about creativity because of the differences
in the angles from which creativity is discussed. It is possible to state
that when considering creativity in the context of aperson, process,
product or place, the concept will focus on the final result of creativity.
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Purpose of the Research

The aim of this research is to explore the different perspectives
of creativity held by a range of female teachers from a number of
public and private preschool settings in the KSA.

On this basis, a research questions were formulated:

1. How do teachers in Saudi Arabian preschool settings perceive the
concept of creativity?

In order to answer this questions, views on creativity as
perceived by preschool teachers in Saudi Arabia were categorised and
organised. For the general principles involved in explaining creativity
and the creative practices in the school environment, the researcher
based them on two concepts; ‘everyday’ creativity and ‘little ¢’
creativity (Craft, 2003; Craft, 2005; Beghetto and Kaufman, 2007,
Kaufman and Beghetto, 2009; Richards, 2009). The researcher also
looked to the work of many authors, including Cremin et al. fg2006),
Craft et al. (2012), Desailly (2012) and many others in the field of
childhood education. All have been used to develop the researcher’s
insight about the concept and underpinning the whole research.

In order to examine teachers’ perspectives on creativity in
preschool settings in the Kingdom of Saudi Arabia (KSA), it is
worthwhile detailing the nature of the research context, as this will
provide an insight into how these perspectives are formed and
influenced. This section describes the educational system in the KSA,
the most important features of the preschool stage in Saudi Arabia and
contextual factors that might need to be taken into account when
considering the notion of creativity in this environment. This part has
been structured under three sequential and interdependent
subheadings:

Education in Saudi Arabia.
Research Methodology

This research is based on an interpretive methodology as it is
directed at understanding the phenomenon from an individual’s
perspective, investigating interactions among individuals as well as
looking at the historical and cultural contexts that people inhabit. This
research is qualitative in nature and the purpose of conducting
qualitative research is to provide a better understanding of a situation
or a subject as confirmed gy Denzin and Lincoln (2003).

Research objective

The research intends to explore the different perspectives of
creativity held by a range of female teachers from a number of public
and private preschool settings in the Kingdom of Saudi Arabia. It
seeks to gather the different opinions from preschool teachers to show
creativity as a concept for the participants and how it could be
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promoted in children within the Saudi educational context.

Research questions
The main research questions are:

1. How do teachers in Saudi Arabian preschool settings perceive
the concept of creativity?

Research Participants

The aim of the research is to explore creativity and given that
this is a relatively new idea to the Saudi Arabian educational system, it
is possible to say that all teachers working in public or
privatepreschool settings can be regarded as the research population.
Teachers are considered as invaluable sources from whom relevant
information can be gathered and then be purposefully contributed to
the research. Denzin and Lincoln (2003) confirmed that it is possible
to learn something from almost any given case or situation. However,
there needs to be a well thought out strategy for selecting the sample
and this should be defined before implementing the research.

The focus of this research is on gaining a better understanding
of teachers’ views of creativity and its development more than it is in
generalising the findings. According to Fusch, and Ness (2015) there is
no agreement in the literature about how large or small the sample
needs to be for qualitative research, as this is mainly dependent on the
aim of the research. However, having a range in the sample size allows
the researcher to ascertain if there are some common views about
creativity. Therefore, the sample of the research was selected to match
the purpose and the theoretical framework of the research, taking into
account what was practical. To meet the adequacy of the sample it was
important to consider the information saturation, which means looking
at the richness of the information from the selected sample. It is argued
that saturation is a subjective idea that can only be understood when it
is linked to the purpose of the research and the theoretical framework
(Shaker, 2002).

According to Denzin and Lincoln (2005) when designing a
research, nothing is more important than making the right decisions for
the sample selection. In collating the data if only one school had been
selected it would not have allowed for common views to be
considered. From Shaker’s point of view (2002) relying on only one
institution or place could demonstrate a lack of consistency with a
similar research framework. If too many schools were involved then
the problem arises of data overload and difficulties in analysis. The
researcher was keen to understand the differences between the public
and private school views. The choice of schools was slightly out of the
hands of the researcher as they had been offered by the Ministry of
Education. The researcher wrote to all the schools and received

ositive interest from head teachers who were willing and interested to
ge involved in the research. Their willingness to take part suggested
that they were likely to be frank and open about their views and based
on their interest, the researcher was confident that they would be very
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open about their practices. In the end the researcher felt that she had a
reasonable range consisting of four schools, two of which were public
and two private ones. There were twenty female teachers in total and
this was broken down by taking five teachers from each of the schools.
In view of this breakdown the researcher felt this selection would
reflect a good representative sample.

Research methods

By choosing the interpretive paradigm, interpretivist
knowledge is required to answer the research questions. This type of
knowledge and information is believed to be acquired best through the
use of interviews and observations (Scotland, 2012). It is worth noting
that these two procedures were acceptable to the interviewees/schools
and they were planned to enable the researcher to gain insight into
what the preschool teachers thought and believed about creativity, as
well as to look at the associated practices employed in classrooms
across, both the public and private schools (Table 1).

Table 1: Data collection methods of the research

Method Actions Data and analysis

Narrative data and some
numerical data.from the
semi-structured interviews

Circulation and
implementation of

Interviews interviews with the twenty : :
th open-ended questions.
teachers from the four w1 :
preschools. Data analysed using the

Nvivo programme.

Narrative data and
descriptions of the classroom
environment and some of the

activities being run at the
time of observations. All
integrated and analysed
manually to answer the
research questions.

. Carry out observations in the
Observations | twenty classrooms, for each
of the twenty teachers.

According to Hamilton (2011) the use of interviews and
observations allows for the triangulation of the data to reduce
weaknesses that a single method would have given rise to. She also
asserts that the use of more than one method of data collection is
characteristic of a high quality research, providing more weight to the
validity of the results. The choice of two procedures is supported by
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Frost (2011) who stated that each method reveals a different facet of
the problem and answers a different question of the research. The
information was then integrated in the interpretation of the overall
results. It is important to note that describing and interpreting data are
influenced by the contexts within which they occur. Therefore, the
context and functions have been described as much as possible at all
stages of this qualitative research.

The research tools were initially designed, conducted and
written in Arabic, which is the language of the country under research.
The data was then translated into Eng%ish, which is the main language
of the research. The Arabic language contains certain
terminology/phrases, which cannot be directly translated into English
and even if this was attempted, the intended meaning is at risk of being
lost in translation. Therefore, the researcher made every possible effort
to accurately translate any data from Arabic into English without
losing the essence of the original meaning. In the next part, each

method is explained in detail.
Interview

The researcher employed a semi-structured interview to fit in
with the objectives and the methodology of the research. This type of
interviewing is considered by many researchers to be one of the most
appro§)riate methods for the interpretive paradigm (Denzin and
Lincoln, 2005; Scotland, 2012). The nature of semi-structured
interviews is that interviewees are usually asked an initial question,
which may well lead into another question. Whilst ensuring that key
pieces of information were collated the researcher also allowed the
mterviewees to expand upon their comments so as to achieve as much
personal insight as ossigle. The interview questions were established
according to the theoretical framework of the research, where the
researcher had an outline of the questions, which were partially
structured. This left the researcher further opportunity to ask any
additional questions as and when necessary. This also provided more
breadth to the data.

On the basis of a semi-structured approach, the researcher set up the
interview in three stages.

Stage 1: Identifying the interview outline

Stage 2: Conducting the interview

Stage 3: Organising and analysing the collated data
Stage 1: Identifying the interview outline

According to Eckhoft (2012), organising the main topics of the
interview into themes keeps both the researcher and the participant
focused on the research subject. The interview included questions that
addressed the general perceptions of the term creativity.
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Stage 2: Conducting the interviews

The interview questions were piloted in Saudi Arabia with a
number of independent professionals not linked to the research sample.
The professionals chosen were two preschool teachers, who were
approached to examine the appropriateness, clarity and effectiveness
of the questions. Most of the questions were approved to be suitable,
except for two questions, which were amended slightly to make them
clearer according to the recommendations made by the two
independent professionals.

One interview was conducted with every teacher, making a
total of twenty interviews. The researcher presented the questions as
clearly as possible during interviews and also ensured that the
interviews were carried out within a reasonable timeframe. Each
interview took apfproximately an hour to complete, and the researcher
was conscious of making sure that the teachers’ time was respected
and that any lesson disruptions were kept to an absolute minimum. In
addition to that, the researcher allowed sufficient time to collect the
data, making sure that nothing was rushed unnecessarily. This was
done to minimise the potential risk of missing out on collecting vital
information.

All of the interviews were recorded as audio files, then
transcribed and later translated into the English language. The
transcription for every interview took about four hours and the
translationstook approximately two to four days for each interview to
be completed. It was a measure placed to ensure the accuracy of the
original translations which were done by the researcher. All of the
translations were anonymised before delegating the work to the
independent reviewer for proof reading. The researcher wanted the
translations reviewed, firstly, ensure the accuracy of the translations
and secondly, to ensure t]}{at the translations were free from any
unintentional misinterpretation made by the researcher.

Stage 3: Organising and analysing the collected data

When utilising a method such as in interviews, it is expected
that a large amount of data will be collected, which means that a well-
planned system must be implemented and followed by the researcher
to enable the organisation of the data and its preparation for analysis.
The Nvivo software programme was used to structure and analyse the
data. Several steps were taken, firstly the twenty interviews were
added to the software. Next, each interview was carefully coded and
this resulted in about seventy nodes to work from. Once the nodes
were ready, the researcher moved onto another step of the data
analysis, which was to search for and collate all of the common ideas
that appeared in the data and these were grouped into specific
categories. Every category fell under a certain theme and each of these
themes was related to answering the research questions. Using the
software helped the researcher to organise ang structure the data
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without missing any important information. The researcher continued
to save the reports from the programme whilst developing the analysis.
This stage took about a year to complete and the categories that
emerged were gradually modified. All of the information was
integrated into the final themes to enable answering the research
questions.

Observations

An unstructured observation was conducted in order to
triangulate the information to answer the research questions. One
observation was carried out for each of the participating teachers in
their usual classroom locations. It is worth mentioning that the
researcher has worked as a ‘supervisor of field training’ for four years
in a childhood department, in the Faculty of Education at King Saud
University. Field training is a compulsory requirement for any
teaching undergraduate and this takes place in the fourth academic
year of the teacher training courses. As an experienced observer of
field training, the researcher has acquired certain essential skills, such
as observing and recording events, providing constructive feedback to
trainee teachers, as well as monitoring the behaviours and activities of
children and adults.

The researcher had three main aspects to concentrate on during
observation, those are:

- the classroom layout and structure
- the type of activities that took place in the classes

- the interactions between teachers and children in the
classroom

In addition, some general information was noted about the school
environment, all in relation to creativity. The researcher believed that
any additional information would help in providing a better
understanding of the subject matter.

Observations also went through similar stages as that of the interviews,
in order to be applied in this research:

Stage 1: Identifying the observation outline
Stage 2: Conducting the observations
Stage 3: Organising and analysing the observational notes

Results of the Research

The data were analysed electronically, using the NVivo
software program. NVivo was used to help organise the data in order
to acquire the best possible understanding of the information available.
During the analysis process, a number of codes were generated and
further analysis revealed certain sub-categories. These sub-categories
were further analysed and facilitated the forming of the themes of the
data into the main categories, which represent the preschool teachers’
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perceptions of creativity in Saudi Arabia.

As stated earlier in the literature review, creativity is not easy
to explain and can be defined in a number of ways. Many studies put
forward definitions that are similar to one another but focus on
different aspects of creativity. One such view relevant to the research
is the notion of ‘everyday’ creativity, otherwise referred to as ‘little ¢’
creativity. ‘Little ¢’ moments occur constantly as actions are processed
and new insights are discovered in everyday activities, whereas ‘big ¢’
creativity may only transpire within intellectuals of higher abilities
(Craft, 2003). Kaufman and Beghetto (2009) stated that the ‘little ¢’
notion of creativity can be valuable for addressing perceptions related
to creativity. The concept of ‘little ¢’ creativity has a significant role in
schools and classrooms, as it enables recognition of creativity and
highlights the value of nurturing it in everyday settings (Ric%ards,
2009).

For instance, it might involve moments in which children
discover a new way of doing a particular activity, such as building a
structure in the building blocks area or creating their own town
through imaginative play. Although the final result might not
necessarily be anything novel, it is definitely a new experience which
will add to the child’s educational, emotional and creative
development. In this view, the concept of ‘little ¢’ could be considered
as a key point for enhancing creativity, and the Saudi authorities hope
to improve teaching practices across preschools as part of their
educational reform. As a consequence of government backing, this
will have implications for the structures of classrooms, in-service
training and pedagogy in preschools.

This research is an attempt to establish where creativity stands
within preschool teachers’ practice in Saudi Arabia. The researcher
considered most of the ideas generated by the teachers as being
important and most of their contributions have been presented as far as
possible. Further discussion will serve to draw conclusions regarding
the position of creativity: whether it is concerned with everyday
creativity or whether it is tied to possessing a unique ability that only
some children have. This might 'ge an important first step for policy
makers and educators who are dedicated to facilitating pedagogical
changes in Saudi Arabia.

Teachers’ perceptions of creativity

Whenever teachers are asked about how they perceive
creativity, there is a strong likelihood that they will provide a variety
of responses. Desailly (2012) confirmed that creativity means different
things to different people depending on where they might come from.
She also affirmed that, in early years settings, practitioners often
struggle to encapsulate what creativity actually is (Desailly, 2012).

Analysis of the data from the 20 preschool teachers
interviewed for this research resulted in three categories emerging with
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respect to their perceptions about the concept of creativity, as follows:
Category 1 - Creativity is being artistic

Category2 - Creativity is being intelligent

Category 3 - Creativity is being gifted/unique

This part, therefore, addresses the following research question:

How do teachers in Saudi Arabian preschool settings perceive the
concept of creativity?

Category 1 - Creativity is being artistic

Creativity is one of the beautiful arts like painting. Creativity is
art, the way of making a painting, the right choice of colours, it
is how the child would translate his/her ideas into a piece of
painting or drawing (Pr Al).

The data showed that about half the teachers interviewed from both
public and private preschools believed that creativity refers to the
artistic ability a child possesses. They linked creativity to some forms
of art, painting, drawing and producing an artistic piece of work.

Creativity is an artistic piece of work or an attractive design by a
child (P N3).

Research confirms the necessity of distinguishing between creativity
and artistic ability (Alexander, 2010; Fumoto et al., 2012). If teachers
do not recognise or make a distinction between being creative and
having artistic ability, they might run the risk of incorrectly judging
children about their creativity.

From the data, some teachers associated the presence of creativity in
children with artwork because they believed that art and craft is an
easy skill in which children can demonstrate their creativity compared
to any other area. This view was exemplified by one teacher, when she
stated:

Children can show their abilities and their creative side in the art
activities more than in other activities (Pr S5).

In other words, as a result of fewer restrictions being placed upon
children in such an area compared with others, they can perform
freely, using many different materials, and they have the opportunity
to be able to choose between them. The teachers had noted that
children were able to be as expressive as they wanted and this
positivity and motivation was heightened further due to the mere fact
that there were fewer rules to adhere to before they started art work. In
contrast, when comparing this to mathematics skills, children are
expected to acquire skills in number recognition and formation before
they are able to perform simple sums. In art, the most they might have
to master is how to coordinate holding artistic tools, such as pencils,
brushes or crayons or any other implements. This is not to suggest that
all children can master the use of such tools instantly but, with art,
there seems to be more flexibility.
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In the early stages of education, the easiest thing for children is
drawing rather than writing and counting. The children can be
creative in the way they position their drawings and by their
choice of colours. It is difficult for children to express
themselves with writing as they are still young and their ability
to write has not developed yet, but when they do painting or
drawing their ideas becomes clearer (Pr S2).

The teacher above seems to be talking about how children tend to be
able to express themselves better through art. The teachers felt that art
seems to be a method through which children can express their ideas
more fluently and with greater ease, compared to when they have to
express themselves through language. Children find it Izarder to
explain or convey their ideas through language because they have not
yet b%en able to master it or use it to advantage themselves through
speech.

From the data, it is clear that art is perceived as promoting creativity
and in some cases is linked with productivity, in addition to teachers
focusing on distinct outcomes produced by the children. The data also
revealed that the teachers considered children to be creative when they
produced a piece of art. One teacher stated,

In my opinion, the creative child is the one who produces and
comes up with a piece of art, whether painting, colouring or
modelling, that is different and unique from that of his/her peers
(P N4).

Research confirms that focusing on outcomes or products when
defining creativity is a deeply rooted practice (Craft, 2003).
Observations carried out in the preschools under research revealed
some interesting interactions and there was evidence to support the
previous assertion, as some of the teachers had clearly placed a lot of
emphasis on outcomes. This was especially evident in the public
schools in the art and craft corner.However, Kaufman and Beghetto
(2009) argued that, in the early years stage, there should be less stress
placed on the importance of outcomes, in order to avoid categorising
or labelling children as to whether they are creative or not.

Creativity is the child’s productivity in which he/she shows
his/her creativity and it can be in any form when they produce
some unique pieces (P N2).

In research carried out by Fumoto et al. (2012), it was argued that it is
far more challenging to identify creativity in younger children and that
it is easier to recognise it among those of older ages. This assertion
about the age at which creativity is more identifiable is made because
children lack the ability and range with regard to language and are not,
therefore, able to express themselves well. Craft (2003) held similar
views to this and asserted that young children may not have developed
all the skills they need in order to achieve a successful creative
outcome. One teacher shared this view, stating:
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I have noticed the changes in children as they grow older. The
older they get the better listeners they become in terms of
following the sequences concerning events and linking and
relating information, which means being more creative (Pr S1).

In a similar context, the data showed that teachers perceived the
creative child to be the one who would be able to create his/her own
work without copying or imitating the teacher’s work. For example,

The child who copies his/her teacher is not creative (P N4).

Another teacher held the same beliefs towards copying and imitating
when she stated,

This belief is contradictory to views held by Hopper (2010), who
argued that it is natural when acquiring new skills that people often
gain these by copying or imitating others in their social environments.
She claimed that imitating can be considered as a form of ‘social
learning’ and imitation as a skill is crucial in maintaining and
preserving certain cultural conventions or practices which are deeply
embedded within societies. The researcher agrees with the views of
Hopper (2010) and also believes that imitation has a place in relation
to creativity too. By imitating, children learn how to copy and acquire
new skills and learn new ways of doing things. If it was not for
imitation, children would perhaps struggle in all sorts of ways. The use
and encouragement of imitating at certain stages of a child’s
development can be very beneficial, such as for support in speech, in
mirroring social etiquettes, it can support literacy skills, and aid in the
acquisition of physical skills such as with dance or different types of
s;éorts etc. If imitation did not exist, society as a whole would not be
able to acquire an innumerate amount of skills, which can be learnt in
this manner.

From the observations, thetwo public schools had clearly established
the arts and craft area as one of the main activity corners in every
classroom. The areas were filled with a variety of materials and
children showed a keen interest in this area during every observation.
The children were unrestricted and were able to work independently.
In contrast to the public schools, observations of the two private
schools revealed that one school only had provision for one activity
corner classroom where arts and crafts activities were facilitated. The
lessons observed typically focused on academic subjects, such as
mathematics, science and phonics lessons, where the children had to
follow and learn the rules before they could apply that knowledge to
produce any work. The children had closer guidance and monitoring
and were given many instructions to aid their skills acquisition in the
academic-led subjects. It could be argued that the imposition of having
too many rules for children could lead to inhibiting their ability to act
creatively.
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Category 2 - Creativity is being intelligent

Creativity is when the child shows his/her own intellectual
abilities (P HY).

The second view of creativity that emerged from the data is that
creativity is intelligence.Evidence suggests that intelligence reflects a
student’s capacity and is defined by schools as the cognitive abilities
that are measured by an IQ test (Kaufman & Sternberg, 2010). The
data indicated that six teachers from both sectors considered
creativeness to be part of the intellectual ability of the child. For
example,

I think creativity is an important element in the intellectual
development of a child and it helps the teacher to get an idea
about the brightness of a child (P N2).

There are still many unanswered questions in the literature
surrounding the significance of creativity and where it fits with regard
to intelligence, reflection and one’s mental capabilities, as confirmed
by Banaji et al. (2010). However, from the data, some practitioners
have presumed that there is a relationship between creativity and
intelligence, in the sense that creativity affects children's intelligence
and improves their intellectual development.

Creativity develops intelligence in children. When we notice the
child’s abilities and hobbies, we try our best to invest in that and
support it (Pr S3).

Kim (2005) found that the relationship between creativity and
intelligence among younger children was weaker than for any other
age group. which might be because of the influence of education over
the use of their cognitive abilities. In contrast, in a more recent
research by Benedek et al. (2014) concerning intelligence in creative
thinking, their research explored connections between the two aspects
and concluded that intelligence and creativity have an association with
one another, which signifies that they have a shared cognitive root.
Benedek et al.’s findings seem to support the teachers’ insights about
the association between intelligence and creativity. Research by Banaji
et al. (2010) indicated that it might be possible to suppose that peop[le
who show a higher level of creativity may well have a higher level of
intelligence.

In a similar context, the data revealed that some teachers believed that
creative children are more likely to perform better academically. This
was predominantly the case in the private preschools. This result
seems consistent with the curriculum in these preschools, which are
interested mainly in academic learning. For example,

I believe that creative children are more likely to be good at
education in the later stages (Pr S2).
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Namia et al. (2014) support this view in their research into the
relationship between creativity and academic achievement. They found
that there were notable links between creativity and achievement,
whereby students had been identified as possessing greater creative
ability and were deemed to have greater potential for attaining better
academic results (Namia et al., 2014).

It could be said that, regardless of the relationship between creativity
and intelligence, teachers’ views in this matter are important, as they
might affect the way they promote children’s creativity and the manner
in which they provide equal opportunities for all children to enhance
their creative potential to the maximum possible level. It could also be
argued that considering creativity as intelligence challenges the
everyday creativity idea, since it might confine creativity to a
particular group of children who possess %igher intellectual abilities.

Category 3 - Creativity is being gifted/unique

Creativity is a gift, in the sense that some children have got it
and are very creative, whereas some haven’t and we cannot
create it in children. We can still try, but we will not make the
child creative (Pr Al).

The data highlighted that the third concept among preschool teachers
is that children who showed creativity were viewed as being gifted.
This view was represented by approximately one-third of the
teacherswho participated in this research,across both sectors, and held
the belief that creativity is having an exceptional talent or natural
ability.

Creativity is a gift that God has given some people and the only
thing we can do is to explore it and bring it out (P H2).

This perception of creativity is criticised by many studies, in which it
has been argued that creativity can exist in all children and every child
can be considered to have creative potential (Craft, 2003; Sharp, 2004;
Craft, 2009). Therefore, creativity is not necessarily restricted to a
select few who may be deemed gifted.

The data demonstrated that the word ‘unique’ is used by teachers as a
synonym for the word ‘creative’ in order to describe a creative child.
Meaning that the creative child is a unique child who is different from
his/her peers:

Creativity is the skills that one can have and that makes him/her
unique and special (Pr S1).

Some respondents spoke about creativity in relation to specific skills,
such as thinking skills, whether that was in terms of originality,
usefulness or the newness of the ideas. All of these notions were
reflected in the teachers’ responses. For example:

Creativity means to think freely beyond the existence. It is to
look beyond what is in front of you. Creativity is to transfer what
is around into something new, beneficial and useful. It is all
about how to think differently (Pr A4).
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Creativity is what is beyond expectation. It is the unexpected
way of thinking, especially from a child (P N5).

In one of the private classrooms, one teacher stated:
I do encourage children to think outside the box (Pr A2).

During the observation, the above teacher (Pr A2) picked up a toy car
and asked the children to imagine that it was something e{)se, asking
them, what could it be? She also picked a tissue box and asked the
children what other uses the tissue box could have. The children
roduced many ideas for using the box differently and they started
aughing at some of their unusual ideas.

The data revealed that the meaning of the word ‘uniqueness’, as
described by the teachers, is a child’s action or invention/production of
something that has been demonstrated beyond his/her age
expectations, which might also reflect the intellectual ability in this
case:

Creativity is when the child comes up with things that are not
expected at his/her age. For every age range, there are certain
things that you expect from the child to be able to do or say and
when the child shows that he/she is quite advanced for his/her
g%‘e, then you consider him/her to be creative and innovative (Pr

In addition, the meaning of being unique as derived from the data is a
child’s action and/or outcome that is different from that of other
children. Krausz et al. (2009) confirmed that each outcome can be
considered as unique and may well differ to some extent but this is
what makes children likely candidates for being creative.

In my opinion, the creative child is the one who produces and
comes up with pieces of art, whether painting, colouring or
modelling, that are different and unique from his/her peers (P
N4).

The data demonstrated that creativity was perceived as possessing a
special ability, such as having an artistic/intellectual ability, or being
gifted or unique. These aspects are what narrowed and defined the
teachers’ judgements concerning those being capable of being creative
to a restricted few.

Not every child is creative (Pr Al).

Creativity is important for the children. However, not all
children I come across are creative (Pr S5).

Some of the teachers held the belief that only some children were
creative, whilst others were not as capable. Those identified as
possessing creative ability might be supported and challenged better in
order to extend their potential, simply because they were perceived as
having a greater artistic ability, were considered talented or gifted in
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some skill or were perceived to have demonstrated higher levels of
intelligence than others. This is excellent for the children who
havebeen identified as such and could enhance their progress and
development. However, if other children who are deemedp less capable
are not offered extra support or nurturing to that of their peers, it could
make them feel less adequate or less valued. On the other hand, they
may not necessarily be affected that drastically and may well carry on
through their course of learning as if nothing were different between
them and their peers.

In contrast, the data showed that some of the other practitioners held
an opposing view, that most children are in fact creative:

Most of the children are creative (Pr A4).

Children are creative everywhere (P HS).
Another respondent supposed that

Every child is creative (P N3).

In some ways, it can be either limiting or progressive, based on the
teacher’s own outlook about creativity. This suggests that there are
varying views about creativity among teachers andleads to the second
theme of the results, in which the teachers’ views as creative
practitioners are discussed in more detail.

Discussion

Creativity seems to hold different meanings and expectations
for the different practitioners in this research. This was confirmed
clearly by the data, showing that teachers across the four preschools
held a range of views towards creativity and what it standz for. The
three most common concepts which emerged from the data were that
creativity is about being artistic, being intelligent, or being gifted and
unique. It is normal for practitioners to differ in their perceptions of
creativity as, by nature, Euman beings have variations in their views
across many issues and creativity is considered to be a complex and
debatable subject, also because of its nature. Desailly (2012) claimed
that a shared practice for creativity does not exist and this could also
be applied to perceptions.

From the researcher’s point of view, perceiving creativity by
one of the three concepts which emerged from the data is challenging
and, therefore, needs to be discussed critically. It is important in this
part to discuss each of those highlighted concepts separately, then to
add to the debate some general points concerning the three concepts
together in order to gain a clear idea about teachers’ thoughts of
creativity and to find a possible explanation behind why certain views
were held.

The first perception, held by almost half the participants of the
research and including teachers in both public and private sector
preschools, was that creativity is about being artistic. In the
researcher’s opinion, creativity is not limited to just the arts or to any
other subject. However, the most commonly held perception among
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teachers in the research was that they considered creativity to be an
artistic ability that a child possesses. It is significantly important to
reflect upon this perception because it reveals the way in which the
teachers have perceived creativity to be present in children. There is no
doubt that arts activities in preschool classrooms play an important
role in enhancing creativity in children. From the researcher’s
experience, having worked with children for twelve years, she believes
that the use of an arts and crafts corner gives children the chance to
express or reveal any hidden creative potential. However, the question
is: What if the child does not have an interest in these types of
activities? The risk then lies in excluding those children from being
given the opportunity to express their creativeness according to this
classification, even though the positive impact of arts and crafts
activities in the development of creativity is known to be present only
in some children. Various researchers have confirmed the positive
impact such activities can have on children’s ability to be creative
(Clark et al., 2002; Prentice et al.,, 2007; Glaveanu, 2011; Riga
&Chronopoulou, 2012; Dower, 2013). According to Fumoto et al.
(2012), perceiving creativity as having an artistic ability needs to be
carefully analysed, as this idea appears to be a common belief.
Alexander (2010) asserted that the belief that both creativity and
artistic ability are irrefutably intertwined results in a general confusion
regarding the matter. Being creative is not the same as being artistic.

The observations conducted for this research revealed the way
in which classrooms were arranged. All public classrooms comprised
an arts and crafts activity corner, equipped with lots of materials for
the children to use, but not all private classrooms had the same
arrangement. The data also confirmed that some of the teachers from
the public preschools believed that copying and imitating worked
against improving creativity in children. One of the teachers described
the negative impact of copying and imitating by stating that ‘it kills
creativity in children’ (P H3).

Certain practices noted during observations in some of the
classrooms appeared to go against creativity. For example, one teacher
(P N5) showed her class an arts and craft object as a sample. She then
proceeded by explaining how to make the item and gave a
demonstration to tﬁe class about how it should be reproduced. The
teacher then asked the children to make an identical copy using the
materials she had provided. In this situation, the researcher noted that
the task was somewhat limiting: all that the children were expected to
do was to copy and produce an identical item based on the teacher's
ideas and they were not given any real freedom to produce something
independently. Rather, the purpose of having an arts activity corner in
the classroom is to give children an opportunity to express themselves
in their own way, allowing them the freedom to choose between a
variety of materials and tools in order to produce a unique piece of
work. The researcher believes that there are few benefits to be gained
by such practices (as described in the example) and that they are
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limiting for children, as they are based on activities and associated
skills directed by the teac]i,er; the teacher perceives them to be
creativity enhancing (perhaps) and does not necessarily take into
account any ideas or individual skills children may have or be able to
express in producing an independent piece of work.

Imitation can be considered a valuable teaching tool for
teachers as a way of enhancing the learning experience for youngsters.
This type of copying is important, as it supports and enriches
behaviours or customs among people that are also easily transmitted
through generations (Hopper, 2010). Craft (2009) affirmed that
teaching creatively can impact positively on children’s learning, as
they could very well pick up creativity simply by imitating. However,
what the researcher noted painted a different picture, in which the
teacher’s authority left no room for the children to divert away from
how she wanted the outcome of the task to be. This could be seen in
how the children simply followed the teacher’s orders and showed no
readiness to adapt what they had been instructed to produce. Almost
all the children conformed to what the teacher wanted. One or two
children asked if they could add other materials but the teacher was
reluctant to accept their ideas, indicating that they had to produce an
exact copy of the demonstrated object. The teacher did not introduce
any new materials, nor did she ask if the children wanted to choose
any additional materials themselves. The researcher felt that self-
expression could have been encoura%ed more by asking the children if
they wanted to modify their model in any way or by asking them
questions to draw out further ideas about how the object could be
adapted or finished and then have allowed those changes to take place.
In the researcher's opinion, the task was very controlled and limited
the possibility for new and exciting ideas to flourish from the children.
Bartel (2014) argued against imitating in education. He asserted that it
does not help children to think critically and does not help them to be
creative.

The second key concept that emerged from the data was that
creativity is about being intelligent. Six teachers from both sectors
shared their views concerning creativity in children and felt that it was
about the child’s intellectual ability. The researcher believes that
intelligence is a more inclusive concept than that of the traditional 1Q
rating. However, it is still essentially distinct from creativity, which
may be considered as being representative of a more generic set of
abilities, applicable to a range of domains. The researcher is of the
view that when creativity is perceived as being equivalent to
intelligence, it could possibly lead to creativity being linked with
academic achievement. A statement made by one of the teachers was
that ‘I believe that creative children are more likely to be good at
education in the later stages’ (Pr S2). This is problematic from the
researcher’s view, because it may not necessarily be the case that
every creative child performs well academically and the two concepts
should not be tied to each other. Although some researchers found a
link between the two concepts of intelligence and creativity (Banaji et
al., 2010; Benedek et al., 2014), others argue that creativity is
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something different, and distinctly different from intelligence
(Robinson, 2001; Sharp, 2004). For instance, Sharp (2004) claimed
that creativity should not be another way of talking about intelligence
or talent. The notion of multiple intelligences suggests that people may
have a particular intelligence or potential in relation to a given field of
endeavour (Robinson, 2001).

The third concept of creativity held by the group of teachers
was that it is about being gifted or unique. Approximately one-quarter
of the teachers from both public ang private preschools described
creativity as a ‘gift’ and tﬁe creative child as being ‘unique and
special’. The researcher believes that having a talent or being gifted is
usually referred to as the possession of a high degree of aptitude and
skill in a given area, such as in mathematics or art, but this would not
necessarily imply that an ability to exhibit creativity was not possible
outside that specific area. From the researcher’s point of view, to some
extent, this perspective of creativity lacks clarity. Although the words
and phrases used by the teachers to describe a creative child felt
somewhat positive, t]zey did not exactly explain what creativity is. For
instance, one of the teachers described a creative child as ‘The child
who shows his/her unique ability in something that is not usual’, and
later expressed, ‘but I don’t know how or why’ (P H1).

Another teacher described a creative child as being different
from his/her peers but did not specify in what sense the child was
different. According to Krausz et al. (2009), if being unique is
regarded as being different, then this in itself does not increase our
understanding of the meaning of creativity. They pointed out that just
because one 1s unique, it does not necessarily explain what being more
extraordinary or outstanding is. There is something positive about
being unique and the term itself suggests there is value in being
different. However, it is not enough to validate valuable and different
outcomes (Krausz et al., 2009). Some teachers explained such a
distinctive ability of a child as being his/her ability to think differently
and to produce new and useful ideas or items ‘Creativity is the
unexpected way of thinking, especially from a child’ (P N5). This idea
would need to be more speciﬁFC) than just describing a child as being
different. There was no elaboration by the teacher in terms of what
exactly made a child different and what the possible reasons could be.

~ From the researcher’s point of view, the three key concepts of
creativity, as perceived by the preschool teachers, face two main
challenges, which are discussed below.

The first challenge is that the three suggested ideas of creativity
seem to limit the notion of anyone affirmed as being creative to a
certain group of children who have a specific set of skills, whether that
concerns the arts, intelligence or any other special talent. This could
also lead to the assumption that children come to school carrying a
characteristic or trait of being creative and it is not, therefore, the
teacher's responsibility to deal with or improve it. As a result, if
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teachers do not take this responsibility, there is a risk that children may
lose the opportunities to learn how to be creative or it may hinder them
from learning how to solve problems they face in positive ways. For
example, ‘Not every child is creative’ (Pr Al) is a statement which
was expressed by a number of teachers from both public and private
preschools. It could be argued that, by holding this view, those
teachers potentially disregarded a group of children as not being
creative, and this may limit their general potential just because a
teacher deemed them not to be as capable as the others. Those singled
out for additional support include those who have been recognised as
possessing a certain creative ability and to extend their potential they
were given extra help or attention based on the perception that they
had a greater artistic ability or were considered talented or gifted in
one or more skills. For instance, one teacher stated, ‘Not all children
are the same, I noticed some of the children in my class this year are
creative, to whom I try to provide extra materials and colouring so
they can use them’ (P N4).

In a similar context, during a classroom observation in one of
the private preschools, the researcher noticed that the teacher engaged
more with children who spoke more and with those who asked more
questions than the quieter ones. This might be a normal occurrence
with teachers for a certain amount of time but it would not be
acceptable to carry on giving attention to a selected few for almost the
whole lesson. In this case, it might be seen as ignoring those
considered less active. Additional teacher support may well be
beneficial for any child in this situation and can be excellent for his/her
progress and development. However, this would inevitably have a
negative impact on those who are excluded from receiving any
additional attention or support. If others are not offered additional
support or nurturing, they may question why the teachers did not
prefer them and consequently this could negatively affect their self-
esteem or future creative performance across school. The examples
discussed appear to be in contrast with the idea that all children are
creative, which is supported by research (Craft, 2003; Beghetto and
Kaufman, 2007). It 1s important for educators and practitioners to
know that all children are creative and every child has distinct abilities,
which children are capable of improving if they receive the right
support at the right time, not only from their teachers, but also from
other significant adults around them.

The second challen%e concerning the three key ideas about
creativi‘;_y held by the preschool teachers is that focus is often placed
on the final product, more so than on the process of creativity. From
the researcher’s point of view, when perceiving creativity as being
artistic, the focus then falls on the children’s abilities in producing a
piece of art. Whether it is a painting or an arts and crafts piece of
work, it is considered a product or a final result of a creative action.
One teacher stated, ‘The creative child is the one who produces and
comes up with pieces of art whether painting, colouring or modelling’
(P N4). Likewise, perceiving creativity in children as possessing
intelligence emphasises having a high IQ or any other intellectual
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ability which is also considered as a final result of creativity by a
creative child. Another teacher felt that ‘Creativity can be seen in
maths when a child shows an ability to carry out a calculation at first
sight in seconds’ (Pr S4).

The same can apply when perceiving creative children as being
gifted and/or unique; they are considered as being able to produce
something beyond their age and beyond the expectations of their peers.
Again, this also focuses on an end product. The researcher believes
that by focusing on the process of creativity instead of the final results,
children can learn skills in how to be creative. These very skills can be
used throughout their entire lives and not just whilst they are still at
school. Many studies have stressed that when dealing with children’s
creativity, the emphasis should be put on the process rather than the
product (Sharp, 2004; Craft et al., 2007; Kaufman &Beghetto, 2009).

The three main ideas also seem to be in contrast with the view
of everyday creativity. The concept of everyday creativity requires one
to believe that every child is creative, along with the belief that
creativity is not limited to a subject, place or time (Richards, 2009). In
the researcher’s opinion, perceiving creativity as an everyday activity
opens the doors to all children being creative in their own way, on the
grounds that every moment a child %earns something new and is given
the opportunity to solve a problem, the child is learning how to be
creative. This could be the most appropriate way to deal with
children’s creativity in order to enhance their performance during the
school day and this is the type of creativity educators should be
concerned with for the benefit of children. According to Richards
(2009), everyday creativity is one of the most powerful capabilities
people possess. It helps individuals come alive at every moment. It
affects their health and well-being, it provides richness and
possibilities in whatever they do, as well as helping them to move
forward in their personal and creative development.

The last point to be considered in this part of the discussion
concerns the terminology used in the expression of the concept of
creativity among teachers. A general note which caught the
researcher’s attention during the analysis of the data was that two
associated terms appeared to be missing or were hardly mentioned by
the teachers when explaining their own perceptions of creativity.
These terms are ‘imagination’ and ‘problem solving’. The researcher
found that these two 1deas are considered to be hig%lly important and
are frequently mentioned in the literature concerning creativity in

children.

Jeftrey and Craft (2003) asserted that imagination in preschool
education is one of the very significant factors that trigger creativity at
this particular age. Only two of the teachers from the twenty
practitioners involved in the research mentioned imagination as a
concept related to creativity. One teacher commented that ‘for me,
creativity reflects the rich imagination the child has’ (P N5). Another
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teacher explained that, in her view, ‘The creative child imagines
beautiful things that he wants to apply and bring to life’ (P N3). Whilst
imagination was mentioned twice, no mention was made by the
teachers regarding problem solving as an idea related to creativity.

In the researcher’s opinion, the curriculum structure in
preschools in Saudi Arabia is possibly one of the factors influencing
the perception of creativity among teachers. For instance, the national
curriculum, the SLC, suggests the provision of many activities in a
free learning space in the educational activity corners, as this is
expected to contribute positively to the growth of young children.
However, the word ‘creativity’ only appears in one place in the Self
Learning Curriculum document and that is in the section concerning
the ‘arts corner’ (Ministry of Education, 2005). Thus, it could be
argued that the teachers’ judgements are influenced and directed by
this and may explain why they follow it rigorously, leading half of the
research sample to believe that arts activities are the most important
way to reveal creativity in children and that creativity is the artistic
ability a child holds.

Interestingly, having considered the latest document of
Preschool Standards, which was developed as a result of a new project
to imﬁrove the preschool curriculum in Saudi Arabia called the
‘Preschool Development Programme’ (Tatweer, 2017), it is
disappointing to see that the content in relation to creativity has not
been changed when comparing it with the previous document. The
new Standards document appears to have had only cosmetic changes
made to it, in terms of the colour, structure and layout. Furthermore,
what is more concerning is that creativity is still referred to and
connected with art as its related subject. This position has to be
prioritised for review if creativity is to be promoted successfully in
Saudi preschool settings. In a similar context, the heavy emphasis on
cognitive skills and academic subjects in the structure of the
International Curriculum may have the same impact in directing
teachers to believe that creativity is the intelligent skill a child
possesses.

Recommendations

The following recommendations are offered for educators in
the field of preschool education. The results of this research
highlighted some important aspects in relation to creativity in
preschool settings in Saudi Arabia, which leads to a number of
recommendations in this area.

The first point is the variety of perceptions held by
practitioners, which did not reflect the idea of ‘everyday’ creativity or
‘little ¢’ creativity. Therefore, clarity about the concept of children’s
creativity among preschool teachers is required and this could be
achieved through training and therefore training in this area is
recommended. A researcﬁ by Alzoubi et al. (2016) showed that
training teachers on creative thinking enhanced their creative skills and
abilities, creating a positive mindset in teachers could enable them to
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be responsive to creativity and recognise its impact on the future of
children’s development. This awareness of creativity could be
achieved either directly or indirectly whilst trainee teachers are on the
university course programmes. It could be taught to them directly by
teaching them about creativity as an educational concept and it could
also be taught indirectly through enhancing their learning experiences
with creative teaching methods and by motivating their own creative
abilities during their training. For teacﬁers who are already in-service,
it is important to ensure that they too are made aware of how everyday
creativity can have a positive impact on children’s learning
experiences through the provision of continuous professional
development. Therefore, shorter workshops or seminars could be
offered for those who are already working as qualified teachers. In-
service training courses could be exploited positively in order to enrich
the teachers’ own creativity and this could be more effective if it is
planned in carefully to provide teachers with rich examples of the most
powerful pedagogical practices available, so that they can implement
them in their classrooms once they return to their work places.
Training could be beneficial for the teachers of tomorrow to d%velop
their creative awareness and equip them with the necessary theory and
practical skills, so as to enable them to foster creativity better in young
children. It might provide practitioners with the necessary theoretical
and practical tools, which could be useful for successful creative
teaching,

543

—
| —



Hanadi Naef The Concept of Creativity among Preschool Teachers in the
Aljashaam Kingdom of Saudi Arabia

References

Al Omar, M. (2013) The impacts of preschools on children’s
personalities (in Arabic). Knowledge Journal, 218, 62-67.

Alfaisal, M. (2009) Care of talented (in Arabic). Available online:
http://repository..edu.sa/jspui/handle/123456789/8063 ?locale=
en [Accessed 20/10/2012].

Aljabreen, H. & Lash, M. (2016) Preschool education in Saudi Arabia:
Past, present, and future. Childhood Education, 92(4), 311-319.

Alzoubi, A., Al Qudah, M., Albursan, 1., Bakhiet, S. &Abduljabbar, A.
(2016) The effect of creative thinking education in enhancing
creative self-efficacy and cognitive motivation. Journal of
Educational and Developmental Psychology, 6(1), 117-130.

Alzoubi, A., Al Qudah, M., Albursan, 1., Bakhiet, S. &Abduljabbar, A.
(2016) The effect of creative thinking education in enhancing
creative self-efficacy and cognitive motivation. Journal of
Educational and Developmental Psychology, 6(1), 117-130.

Anderson. T. D. (2013) The 4Ps of innovation culture: Concentions of
creativelv engaging with information. Information
Research. 18(3). naner C28. Available online:

httn://InformationR.net/ir/18-3/colis/paperC28.html [Accessed
12/5/2015].

Banji, S., Burn, A. & Buckingham, D. Cl(2010) The rhetoric of
creativity: A literature review, 2™ edition. London: Arts

Council England.

Bartel, M. (2014) Empathic critique: Using empathic critique to /foster
the culture of collaborative discovery in studio art classes.
Available online:
http://www.bartelart.com/arted/critique08.html [Accessed
4/10/2016].

Beghetto, R. & Kaufman, J. (2007) Toward a broader conception of
creativity: A case for 'mini-c' creativity. Psychology of
Aesthetics, Creativity, and the Arts, 1(2), 73-79.

Benedek, J., Dunst, M. & Neubauer, A. C. (2013) The relationship
between intelligence and creativity: New support for the

threshold hypothesis by means of empirical breakpoint
detection. Intelligence, 41(4), 212-221.

Clark, A., Simon, A. & Moss, P. (2002) The arts in the early years: A
national study of policy and practice. London: Arts Council
England.

Craft, A. (2002) Creativity and early years education: A life wide
foundation. London: Continuum.

Craft, A. (2003) Creative thinking in the early years of education.
Early Years, 23(2), 143-154.

[ 544 )



, i
£2022 Ao G () #3520 ((193) aml) 5l Ay ) A
A A Ay

Craft, A. (2005) Creativity in schools: Tensions and dilemmas.
London: Routledge.

Craft, A. (2008) Trusteeship, wisdom and the creative future of
education? UNESCO  Observatory: Journal of Multi-
Disciplinary Research in the Arts, 1(3). Available online:
http://oro.open.ac.uk/23314/1/craftobservatory.pdf [Accessed

4/6/2015].

Craft, A. (2009) Creativity and possibility in the early years. Available
online: http://www.tactyc.org.uk/pdfs/Reflection_craft.pdf
[Accessed 20/9/2016].

Craft, A. (2012) Childhood in a digital ace: Creative challences for
el‘,glécational futures. London Review of Education, 10(2), 173-

Craft, A., Cremin, T., Burnard, P. & Chappell, K. (2007) Teacher
stance in creative learning: A study of progression. Thinking
Skills and Creativity, 2(2), 136-147.

Craft, A., McConnon, L. & Matthews, A. (2012) Child-initiated play:
Fostering possibility thinking in four-year-olds. Thinking Skills
and Creativity, 7(1), 48-61.

Cremin, T., Burnard, P. & Craft, A. (2006) Pedagogy and possibility

thinking in the early years. International Journal of Thinking
Skills and Creativity, 1(2), 108-119.

Cremin, T., Craft, A. & Clack, J. (2013) Creative little scientists:
Enabling creativity through science and mathematics in
preschool and first years of primary education. Literature
Review of Creativity in Education. Milton Keynes: Open
University.

Csikszentmihalyi, M. (1996) Creativity: Flow and the psychology of
discovery and invention. New Y ork: Harper Collins.

Denzin, N. & Lincoln, Y. (2003) Collecting and interpreting
qualitative materials, 2" edition. London: SAGE Publications.

Denzin, N. & Lincoln, Y. (2005) The Sage handbook of qualitative
research, 3' edition. London: SAGE Publications.

Desailly, J. (2012) Creativity in the primary classroom. London:
SAGE Publications.

Dower, R. (2013) 10 oreat techniques to make your teaching more
creative. England: Earlyarts UK Ltd.

Dufty, B. (2006d) Supporting creativity and imagination in the early
years, 2" edition. Maidenhead: Open University Press.

545

—
| —



Hanadi Naef The Concept of Creativity among Preschool Teachers in the
Aljashaam Kingdom of Saudi Arabia

Frost, N. (2011) Qualitative research methods in psychology:
Combining core approaches. Maidenhead: Open University
Press.

Fumoto, H., Robson, S., Greenfield, S. & Hargreaves, D. (2012)
Young children’s creative thinking. London: SAGE
Publications.

Fusch, P. & Ness, L. (2015) Are we there yet? Data saturation in
qualitative research. The Qualitative Report, 20(9), 1408-1416.

Available online:
http://www.nova.edu/ssss/QR/QR20/9/fuschl.pdf  [Accessed
9/2/2017].

Glaveanu, V. (2011) Children and creativity: A most unlikely pair.
Thinking Skills and Creativity,6(2), 122-131.

Glaveanu, V. (2013) Rewriting the language of creativity: The Five
A's framework. Review of General Psychology, 17(1), 69-81.

Guilford. I. (1967) The nature of human intelligence. New York:
McGraw-Hill.

Hamilton, L. (2011) Case studies in educational research. British
Educational Research Association. Available
online:http://www.bera.ac.uk/category/theme/methods
[Accessed 25/12/2013].

Hopper, L. (2010) Deferred imitation in children and apes. The British
Psychology Society, 23, 294-297.

Houtz, J. (2003) The educational psychology of creativity. Cresskill,
NJ: Hampton Press.

Jeffrey, B. & Craft, A. (2004) Teaching creatively and teaching for
creativity: Distinctions and relationships. Educational Studies,
30(1), 77-87.

Kaufman, J. &Beghetto, R. (2009) Beyond big and little: The four C
model of creativity. Review of General Psychology, 13(1), 1-
12.

Kaufman, J. & Sternberg, R. (2010) The Cambridge handbook of
creativity. Cambridge: Cambridge University Press.

Kim, H. (2005) Can only intelligent people be creative? A meta-
Analysis. Journal of Secondary Gifted Education, 16(2-3), 57-
66.

Krausz, M., Dutton, D. &Bardsley, K. (2009) The idea of creativity.
Leiden: Brill.

Mayesky. M. (2003) How fto foster creativity in all children. Clifton
Park, NY: Thomson.

Meadows, S. (1993) The child as thinker: The development and
acquisition of cognition in childhood. London: Routledge.

[ 546 )



, i
£2022 Ao G () #3520 ((193) aml) 5l Ay ) A
A A Ay

Ministry of Education (2005) Teacher's guide to self-learning
curriculum for preschool. Saudi Arabia (In Arabic).

Namia, Y., Marsooli, H. &Ashouri, M. (2014) The relationship
between creativity and academic achievement. Procedia -
Social and Behavioural Sciences, 114, 36-39.

National Advisory Committee on Creative and Cultural Education
(NACCCE) (1999) All our futures: Creativity, culture and
education. London: Department for Education and
Employment.

Owen, N. (2010) Creative development. In Palaiologou, 1. (ed) The
early years foundation stage: Theory and practice. London:
SAGE Publications, 190-209.

Palaiologou, 1. (2010) The early years foundation stage: Theory and
practice. London: SAGE Publications.

Prentice, R., Matthews, J., Taylor, H. & Hope, G. (2007) Creative
development: Learning in and through the arts and design and
technology. In Riley, J. (ed) Learning in the early years: A

guide for teachers of children 3-7, 2" edition. London: SAGE

Publications, 201-243.

Prieto, M., Parra, J., Ferrando, M., Ferrandiz, C., Bermejo, M. &
Sanchez, C. (2006) Creative abilities in early childhood,
Journal of Early Childhood Research, 4(3), 277-190.

Resnick. M. (2007) Al T reallv need to know (about creative thinking)
T learned (bv studving how children learn) in kinderearten.
Proceedines of the 6th ACM SIGCHI conference on Creativity
& Cognition. Washington, DC, 13-15 June. New York: ACM,

1-6.
Rhodes. M. (1961) An analvsis of creativitv. The Phi Delta Kapnnan.
42(7). 305-310. Available online:

http://www.jstor.org/stable/20342603 [Accessed 10/5/2015].

Richards, R. (2009) Everyday creativity and new views of human
nature: Psychological, social, and spiritual perspectives.
Washington, DC: American Psychological Association.

Riga, V. &Chronopoulou, E. (2012) Applying MacKinnon's 4Ps to
foster creative thinking and creative gehaviours in kindergarten
children. Education, 42(3), 330-345.

Robinson, K. (2001) Out of our minds: Learning to be creative.
Chichester, UK: Capstone Publishing Ltd.

Scotland, J. (2012) Exploring the philosophical underpinnings of
research: Relating ontology and epistemology to the
methodology and methods ot the scientific, interpretive, and

[ 547 )



Hanadi Naef The Concept of Creativity among Preschool Teachers in the
Aljashaam Kingdom of Saudi Arabia

critical research paradigms. English Language Teaching, 5(9),
9-16.

Shakir, M. (2002) The selection of case studies: Strategies and their
applications to IS implementation cases studies. Research
Letters in the Information and Mathematical Sciences, 3, 191-
198.

Sharp, C. (2004) Developing young children’s creativity: What can we
learn from research? Topic, 32, 5-12.Available online:
http://www.nfer.ac.uk//55502/ [ Accessed 5/1/2013].

Tatweer (2017) Preschool Development Program, (In Arabic)
[online],  Available online:  https:/kids.tatweer.edu.sa/
[Accessed 11/12/2016].

Torrance, E. (1962) Guiding creative talent. Englewood Cliffs, NJ:
Prentice Hall.

Vision 2030 (2016) Governance model for achieving Saudi Arabia’s
Vision 2030. Available online:
http://vision2030.gov.sa/en/node/259 [Accessed 5/11/2016].

548

—
| —



